& S'I°9 = TRUONG DAI HOC SU PHAM TP HO CHi MINH HO CHI MINH CITY UNIVERSITY OF EDUCATION
- | TAP CHI KHOA HOC JOURNAL OF SCIENCE
ISSN:  KHOA HOC GIAO DUC EDUCATION SCIENCE

1859-3100 Tép 14, SO 4 (2017): 183-188 Vol. 14, No. 4 (2017): 183-188

Email: tapchikhoahoc@hcmue.edu.vn; Website: http://tckh.hcmue.edu.vn

APPLYING THE DEEP APPROACH

TO IMPROVE STUDENT’S ENGLISH LEARNING

Nguyen Binh Phuong Ngan Trang”

Van Hien University
Received: 06/9/2016; Revised: 25/12/2016; Accepted: 27/4/2017

ABSTRACT

Innovative pedagogy in language education has always been concerned and addressed by
numerous researchers as well as educators. First, in the literature review, the paper will provide a
synthesis of previous findings about the deep approach and the project-based learning as a deep
approach. Finally, the paper will discuss the application of the aforementioned approaches in the
context of Vietnam, draw a conclusion and give some relevant suggestions for future projects.

Keywords: communicative language teaching, communication skill, deep approach, project-
based learning.
TOM TAT

Ap dung phwong phdp hoc sdu nham cdi thign vigc hec tiéng Anh ciia sinh vién

Phuwong phdp su pham tién tién trong gido duc ngdn ngi ludn 1a méi quan tdam va duwoc dé
cdp boi nhiéu nha nghién ciu ciing nhur cdc nha gido duc. Bai viét nay tong hep céc thong tin
trude dé vé phwong phdp hoc sdu qua cée dé &n va bai thyc hanh thuc té, sau do thao lugn vé viéc
ap dung cdc phuong phdp da d@é cap trong boi canh ciia Viét Nam va rit ra két lugn cho céc du &n
trong tuong lai.

Tir khéa: giang day ngbn ngit giao tiép, ki nang giao tiép, phuong phap hoc siu, phuong
phap hoc tap qua dé an thyc hanh.

1. Introduction

In Vietnam, education is suffering from the consequences of overusing the out-of-
date perspective on learning and teaching which believes that classrooms should be
operated under teacher-centered approaches. Therefore, educators are seeking for
innovative pedagogies in order to turn the situation around for a better education in the
future. One of the innovative pedagogies tends to be appropriate in Vietnam contexts is the
deep approach by Tochon (2015). Generally, the deep approach is a student-centered
approach in which knowledge is gained explicitly through a flexible, reflective and
effective learning (Tochon, 2015). For its overweighed strengths for learning development,
the deep approach worths being considered in the current education context of Vietnamese
universities.

" Email: TrangNBPN @vhu.edu.vn

183



TAP CHi KHOA HQC - Trwong DHSP TPHCM Tdp 14, Sé 4 (2017): 183-188

2.  Literature review
2.1. Deep approach as a part of innovative pedagogy

Along with the development of education, more innovative pedagogies have been
searched by numerous of researchers, educators, and teachers. Innovative pedagogy, as
simply understood by the name, is a combination of different new ways of teaching and
learning, activating more learning opportunities for students to create innovations
(Kettunen, 2011). Therefore, innovative pedagogy is expected to bring more successful
outcomes to education.

In the sense of the definition, some approaches have been suggested as a part of
innovative pedagogy, including the problem-based learning (Pennell, & Miles, 2009), the
deep approach (Tochon, 2015), and etc. Since these approaches have been applied, they
have brought some significant benefits to learners and teachers. Particularly, innovative
pedagogy helps create the improvement of students’ professional knowledge as well as the
learning motivation and the social behaviors (Schneller, 2008). Therefore, it is appropriate
to conclude that innovative approaches create the development of students both socially
and educationally.

As a part of innovative pedagogy, deep approach is suggested as a new approach to
foreign language teaching (Tochon, 2015). Tochon (2015) has developed the deep
approach as part of innovative pedagogies which is different from the traditional teaching
methodologies. As a student-centered approach, the deep approach is believed to be more
flexible and reflective, helping learners develop not only the language competence, but
also other social knowledge. By making these changes in language teaching philosophy
and learning, the deep approach allows both teachers and students to transform into their
higher selves (Tochon, 2015).

In the deep approach, Tochon (2015) suggested an effective model curriculum: an
integrated taxonomy of curricula intentions in terms of discipline, interdiscipline, and
transdiscipline. This model has an emphasis on the cognitive development and social
factors of learners. In such a model, the role of teachers changes from the dominant to the
stimulator and facilitator to encourage the learning through tasks and projects (Tochon,
2015). In other words, the new role of teachers is created by the project-based approach,
leading to a deep teaching and learning (Xiao, 2015). Therefore, the essential elements of
the deep approach are tasks and projects. In addition, relating to the teaching and learning
contents, besides the language, cultural and social values should also be taken into
consideration (Tochon, 2015, Xiao, 2015).

As a result of the deep teaching, students can develop their knowledge more deeply
and dimensionally (Tochon, 2015, Xiao, 2015). The deep teaching allows students to build
their sense of learning autonomy in order to complete tasks and projects (Tochon, 2015).
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Furthermore, when cultural and social factors are included, learners’ communicative
competence and language proficiency are also developed (Xiao, 2015).

However, the application of the deep approach faces some challenges and
difficulties. First of all, although integrated curricula are believed to be effective, to design
appropriate curricula for various levels of knowledge is very challenging (Tochon, 2015).
Second, the teaching quality or teacher’s abilities are also the concerns of the application
of the deep approach (Geoghegan, O’neill, & Peterson, 2013, Walsh, 2012). In addition,
the incompatible collaboration between different stakeholders such as teachers and school
leaders may negatively affect the application of the deep approach (O’Neill, 2013).

2.2. Project-based leaning (PBL) as a deep approach in language teaching and
learning

As an essential part of the deep approach, tasks and projects have made the project-
based learning a potentially effective method for teaching and learning languages. PBL is
perceived as a student-driven approach which the learning process is initiated and
stimulated by student’s curiosity or questions. Therefore, the teacher’s role in PBL,
consistent with the teacher role required by the deep approach, is to guide and facilitates
learners to gain knowledge explicitly (Bell, 2010, Thomas, 2000).

In terms of learner’s development, PBL is believed to be so practical and student-
driven that it motivates students to learn and develop their skills. Particularly, when it is
designed appropriately to the context, PBL allows students to apply what they have learned
to complete the project (Prince, & Felder, 2007, Thomas, 2000). In other words, PBL helps
students consolidate and review their knowledge. Moreover, in teaching and learning
speaking, not only does PBL help improve language skills, but it also builds the thinking
skill (Larmer, & Mergendoller, 2013).

However, there are existing doubts about the applicability of PBL in language
teaching and learning. First, in a group project or task, some group members may be
reluctant participants, leading to the uneven contributions of students in completing the
project (Kerr, 1986). As a result, the uneven participations of students in projects create
difficulties and the worries in the assessment when applying PBL (Gilbahar, & Tinmaz,
2006).

3. Discussion
3.1. The effects of applying project-based learning as a deep approach

In Vietnam, the most common difficulty of learning English is oral communication
skill. There are several reasons behind this difficulty in learning a language, one of which
is the effects of traditional teacher-centered methods and some issues in language
education policy. To solve this difficulty, it is considerable to apply the deep approach in
the context of Vietnam, especially in learning speaking. In the current context, project-
based learning seems to be the most appropriate deep approach to apply.
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In the Vietnam context, particularly in Van Hien University where new students are
used to the passive learning style, which was resulted from their high school learning
habits, they tend to accept the knowledge that the teacher conveys, making them passive,
lack of learning autonomy, and weak at critical thinking. In such a situation, the project-
based learning can be used as a deep approach to improve the current learning because it
provides students opportunities to explore the depth of their own knowledge through
different alternative learning tools, projects and tasks. When applying appropriately, the
PBL model can have positive effects in the learning progress of students. First, since it
requires students to participate in projects in order to gain knowledge and skills from the
activities in the project, PBL is helpful for Vietnamese students to gain their knowledge
and skills explicitly. In other words, through projects which are designed accordingly to
the ability of the student and the appropriate topic, students can learn how to use language
in similar situations in real life. Furthermore, to Van Hien University, in particular, where
numerous students are still passive in learning languages, PBL is potentially effective in
improving their learning autonomy.

3.2. The challenges of applying project-based learning as a deep approach

However, in order to apply the project-based learning effectively, there are some
factors that should be thoroughly considered. First, because the university curriculum
including the English language curriculum in Vietnam is strictly administrated by the
government (MOET, 2013, 2014), projects have to be carefully designed in connection
with the language education policy. Moreover, since Vietnam is on the road of becoming
an international member of the world’s developed economy and cultures, the topic selected
should consider Vietnamese and other cultures to equip students with adaptability.

Secondly, one of the considerable factors is the activities and projects are given to
students under the forms of both in-class activities and homework tasks. Thus, there are
two terms need to be clearly understood when applying the PBL: the in-class tasks and
projects. The first term is referred to the activities that are performed in even groups or
pairs during class periods. On the other hand, the latter term indicates larger group-work
tasks which require longer time of preparation in self-learning session (e.g. at home) before
the presentation day. Therefore, the projects should be designed with the aim to provide
students with opportunities to familiarize with speaking naturally in a more complicated
professional working environment.

In terms of in-class tasks or activities, the teacher can design the activities while the
student can modify them to match the classroom situations. However, the design as well as
the modification needs to be based on the theme of the lesson, the overall objectives of the
course, and the level of students. In addition, the main aim of the in-class activities is to
support the process of inductive learning, so the activities have to be relevant and
meaningful. Furthermore, interaction between students or group of students needs to be
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considered in order to create a practical and natural learning context. For example, in an
English class for business students at intermediate level, role-plays about negotiation in a
formal sale meeting may be used in class to provide situations for language practice in
forms of oral communication. In such activity, students are expected to be able to explicitly
acquire the language as well as some strategies or tactics used in negotiations. In other
words, the activity should be a relevant aspect of the central theme of the lesson.

Thirdly, in Vietnam, the traditional perspective on educational assessment is through
tests and exams. Thus, the application the integration of PBL and thematic teaching which
requires a different assessment method, the process-based method, tends to face some
issues in terms of assessment. The issues include possible problems in the quality and
method of the assessments.

As most of the project requires group work activities and time consuming, the
difficulty may be in the aspect of how to define the criteria for assessment. Furthermore, in
Vietnam learning culture, group-work activities are not usually assigned because of the
time constraint. Therefore, projects with group-work requirement may become less
effective when only a certain student do all the tasks in the reputation of the whole group.
In such issue, the criteria should be built and modified carefully and exactly. In addition,
using a project as an assessment tool sometimes face the disagreement from the policy
makers and leaders of the university because of the time consuming and facility issues. As
a result, projects are not considered seriously as a total learning and teaching support.
Therefore, a more open-minded perspective should be established in order to apply the
integration of PBL and thematic learning effectively.

In summary, the most noticeable issues if implementing the deep approach is the
assessment methods. In other words, teachers should create clear and appropriate
principles and process of assessment in order to successfully achieve the objectives and the
positive effects.

4.  Conclusion

It is not easy to design and operate a plan to apply the integration of project-based
learning and thematic teaching as a deep approach to deepen the language learning in
Vietnamese universities, particularly. However, projects can be designed and embedded
carefully in the language curriculum with considerations of the curriculum, cultural, and
the assessment issues. Then, there is a hope to change the current language education
situation, especially English language teaching learning, creating a brighter future of
language education.

187



TAP CHi KHOA HQC - Trwong DHSP TPHCM Tdp 14, Sé 4 (2017): 183-188

REFERENCES

Bell, S. (2010). Project-based learning for the 21st century: Skills for the future. The Clearing
House, 83(2), 39-43. doi: 10.1080/00098650903505415

Geoghegan, D., O'neill, S., & Peterson, S (2013). Metalanguage: The "teacher talk™ of explicit
literacy teaching in practice. Improving schools, 16(2), 119-129.

Gilbahar, Y., & Tinmaz, H (2006). Implementing project-based learning and e-portfolio
assessment in an undergraduate course. Journal of Research on Technology in
Education, 38(3), 309-327.

Kerr, H. L. (1986). Motivation losses in small groups: A social dilemma analysis. Journal of
Personality and Social Psychology, 45(4), 819-828.

Kettunen, J (2011). Innovation pedagogy for universities of applied sciences. Creative education,
2(1), 56-62.

Larmer, J., & Mergendoller, J. R. (2013). Speaking of speaking. Educational leadership, 74-76.
MOET (2013). Instructions for implementing Project 2020, Instructions 3575/BGDDT-DANN.

MOET (2014). Instructions for inspecting and supervising the implementation of Project 2020,
Instructions No. 4716 BGDDT-DANN.

O'Neill, S. (2013). Activating “language for learning” through schoolwide pedagogy: The case of
MacKillop School. Improving schools, 16(2), 107-118.

Pennell, M., & Miles, L. (2009). “It actually made me think”: Problem-based learning in the
Business Communications classroom. Business and Professional Communication Quarterly,
72(4), 377-394.

Prince, M., & Felder, R. (2007). The many faces of inductive teaching and learning. Journal Of
College Science Teaching, 36(5).

Schneller, A. J (2008). Environmental service learning: outcomes of innovative pedagogy in Baja
California Sur, Mexico. Environmental Education Research, 14(3).

Thomas, J. W (2000). A review of research on project-based learning.

Tochon, F. V. (2015), Help them learn a language deeply: Francois Victor's Deep approach to
world languages and cultures. Winsconsin: Deep University Press.

Xiao, J. (2015). Deep approach to world languages and culture learning. International Journal of
Innovation and Reseach in Educational Sciences, 2(6).

Walsh, S. (2012). Conceptualising classroom interactional competence. Novista-ROYAL (Research
on youth and language), 6(1), 1-14.

188



