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ABSTRACT

Modern life and society demand that education must improve regularly and continuously. In
the context of teacher-centered and student-centered models of education gradually reveal many
shortcomings, the orientation of professional learning is born to take students’ result as center;, the
role of teachers, learners and curriculum, thereby, are considered carefully again. This article
presents the concept of professional learning in a broad sense which includes three of those
components through the task of organizing activities in the Latin American Literature class. On
that base, a number of ideas for training and improving teacher are presented and discussed.

Keywords: professional learning, pedagogical lecturer, organizing activity, Latin American
Literature.

TOM TAT
Dinh huwéng Day hoc chuyén nghigp trong Té cherc hoat déng day hoc Vin hec Mi Latin
¢ Khoa Ngi vin — Truong Pai hoc Sw phgm Thanh phé Hé Chi Minh

XA& hoi va doi song hién dai doi héi gido duc phdi doi méi thirong xuyén va lién tuc. Trong
hoan canh mé hinh gido duc ldy nguwoi thay hay ldy hoc tro lam trung tam ddn thé hién nhiéu
khiém khuyér, dinh hirong day hoc chuyén nghiép ra doi dung két qud cua hoc trd 1am trung tam,
théng qua d@é diéu chinh nhan thirc vé giéo vién, hoc vién va chwong trinh gido duc. Bai viét nay,
trinh bay khai niém day hoc chuyén nghiép theo nghia réng bao ham ca ba thanh phan néu trén
théng qua nhiém vu té chic hoar déng trong lép hoc Van hoc M7 Latin tai Khoa Ngir van — Trurong
Pai hoc Sw pham TPHCM. Trén co sé do, mét vdi y twong ddo ta0 va boi dwéng giang vién suw
pham duroc trinh bay va thdo lugn.

Tir khoa: day hoc chuyén nghiép, giang vién su pham, t6 chirc hoat dong, Van hoc Mi Latin.

* This research was presented at the conference "Exploring pedagogies for Professional Learning across
International Contexts"

* Email: thanhtrungdhsp@yahoo.com
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Once upon a time, in the Andalusia region of southern Spain, there was a boy named
Santiago, who dreamed of a big treasure in the Pyramids. Under the guidance of
Melquiades, the king of Salem and the alchemist, he realizes that the most important
treasure is"The Legend of Self." Finally he has love, finds out the treasure and understands
the soul of universe. Through the journey with the boy, alchemist also successfully turns
stone into gold. That is what told in Alchemist written by Paulo Coelho. And that's Latin
American Literature, which will be discussed in terms of professional learning.

Considering the novel of Alchemist from an educational viewpoint, it is easy for the
reader to recognize that Santiago is one of the most comprehensive students. Appearing
under many names, functions such as challenging, guiding, cheering, Melquiades and
alchemist play a common role that is teaching. Melquiades does not go along, solving all
of Santiago's problems but uses educational means to help him: the Urim and Thummim
stones. Santiago can use them to make decisions but his question must be clear; there must
be answers to choose from. The alchemist gives Santiago method but shepherd himself has
to practice it directly to understand the universal soul. It should remember that both
Melquiades and alchemists learn a lot from Santiago, not only his dream, his youth but also
his effort, his will and they must continue to perfect their own Self Legend for total
development. There are many implications of professional learning in this novel on the
principle that professional learning should involve both teacher and learner.

1.  Professional learning (PL) and organizing student activities

The teacher-centered education model, in which students play the role of satellites,
has being revealed many problems; so does the tendency of student-centered. Educators
are anxious that they cannot let students play a central role, or at least it is necessary to
distinguish central roles in theory or practice. Student is only possible to be the center of
practice. Offering the issue of Professional Learning with Latin American Literature, this
article introduces a solution that regulates teaching and learning, creates a new energy and
a valuable opportunity for modern teaching.

Professional learning is introduced by Western educators, most notably in Australia
and the UK, and offers a number of measures to enhance student achievement:

(PL) This refers to the formal or informal learning experiences undertaken by
teachers and school leaders that improve their individual professional practice, and a
school’s collective effectiveness, as measured by improved student learning, engagement
with learning and wellbeing (AITSL, 5).

In this situation, professional learning asks for the development of teacher, this
purpose is quantified through the student's development goals expressed in the learning
outcomes. The result should be demonstrated by professional development reflected not
only in the orientations, policies, educational facilities but also in each teaching activity, in
the themes. In other words, it means the regularity, problematic nature in teaching
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activities. Therefore the most specific mission of the teacher is to set and solve the
problems arising in teaching process rather than any directions, principles... The teaching
task of teacher as well as results of the students must necessarily solve problems such as
the inability to express the smooth flow of ideas from students, the ability to write
effectively, to make the point clear; teaching only attracts a small proportion of students
among many kinds of intelligence (knowledge, action, etc.); teaching has not created
enough motivation and attraction for student. These should be reflected directly in the
context of modern professional learning. It is possible to visualize this process through the
next model.

-

Wider social * Formal educational policies/curriculum
context * Prevailing discourses
* Social organisation

The professional learning context
*People and practicalities
* Professional learming goals

Content of the professional Activities constructed to |}
development/learning promote the leaming  |:

opportunities

Leamning

processes

CResponses of diverse teacher Ieamersicommunities)

Impact on diverse
: student leamers

Figure 1. Framework for analyzing the effectiveness of professional learning experiences.
(Helen Timperley 2007, xv)

Therefore, the wider social context through education policy, powerful discourses,
social organizations, etc. influences the formation of professional learning context (people
and practicalities, the goal of professional learning). Then learning processes are impacted
by two resources: the content of professional development / professional learning
opportunities and structured activities to accelerate learning process. The result of learning
process is feedback, which come from the teacher/student community, have a profound
impact on the learner.

Helen Timperley (Helen Timperley 2007, 29) makes a list of particular forms for
professional learning as below:

94



TAP CHi KHOA HOC - Trwong DPHSP TPHCM Nguyen Thanh Trung et al.

Activities constructed to promote learning

Professional development / professional learning activities designed to develop and deepen
professional understandings and skills:

+ |istening:

* waltching;

= being observed and receiving feedback;

* receiving student activities and materials;

« engaging with professional readings:

+ discussing practice with someone more expert;

« authentic experience of subject in action;

* discussing own theories of practice and their implications;

« examining student understandings and outcomes;

* analysis of current practice and reconstruction of new practice;

o discussing self or mutually identified issues.

Figure 2. Professional learning activities mapped onto the framework

Professional learning/development, as in the November 2017 conference in NTTU, is
classified into 3 parts focusing on 3 separate objects:

Table 1. Professional learning/development classified

Professional learning Professional development Vocational pedagogies

Student focus Teacher focus Curriculum focus

Although much discussed, the concept covering these three areas is still not
consistent. In spite of being appropriate in meaning, "Professional Education” has a too
wide meaning to meet demand. In that context, it is proposed using "Professional
Learning” to refer to the development of these three aspects (teacher, learner and program),
aim to improve the learning outcomes of students. In its most general sense, "Learning”
should include learner and teacher. Actually, in the process of working, teachers not only
teach but also learn a lot from students. Perhaps, that is the reason why Helen Timperley
gives a very broad definition for Learning:

A learning is when you have a ‘can’t’, then you learn you can. (Helen Timperley
2007, xv).

So do AITSL’s definition which must devote a part to express such a broad meaning
of "learning": Where the report refers to ‘learnings’, this means the knowledge, skills and
ability acquired through the professional learning that will be translated into practice
(AITSL, 5)

In that sense, "Professional Learning" is understood as professional education
covering both instructor and learner through participation in curriculum. Professional
learning is an educational orientation that integrates both theory and practice, pedagogical
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knowledge with information evaluating; student learning methods; the relationship
between teaching and learning, students and lecturers, etc. All of these factors affect the
content and methodology of teaching in the classroom; at the same time they bring
assessment tasks into teaching, learning and self-regulation. Professional learning, thus,
should be the first step towards a far more fruitful outcome for the teacher to develop
themselves. In comparison, the situation in Vietnam is not only similar but also worse than
in America: In most countries (in Europe — NTT), about 15 to 20 hours per week is spent
on tasks related to teaching, such as preparing lessons, marking papers, meeting with
students and parents, and working with colleagues. By contrast, U.S. teachers generally
have from 3 to 5 hours a week for lesson planning, which is done independently. (Linda
Darling — Hammond, Ruth Chung Wei, 15). In the fact of Vietnam, this idea is not new,
but it has not been aware fully in the sense of focusing on teacher in the process of
observing between educated pedagogical people and practitioners who are self-training
new knowledge in professional work. In other words, this is the process that Vietham often
calls vocational training, i.e. distance from theory to reality. In addition, professional
learning is the process of developing and solving problems, it depends on a teacher's
knowledge, ability and beliefs to decide what is important, how to learn, etc. to satisfy
program outcome standard.

Professional learning is influenced by the environment, school culture and teachers
contacts. In our case, the pedagogical environment (HCMC UE) prescribes many factors
associated with the future career of the student, so teaching is not limited to knowledge but
also expend to class management skills and teacher must keep learning to improve. In
other words, the requirement focuses on student's output in each classroom activity which
can train them all necessary skills such as: target identification, communication, decision
making, problem solving, group working, critical listening, dynamic convincing
conviction, self-studying, writing, presenting on board, etc. However, the teacher must
look at the relationship of these skills and adjust the activities in accordance with target.

In short, professional learning is not just the learning of the teacher through
colleagues but also the students, especially in the classroom activities. As Melquiades and
alchemist learn a lot from Santiago; teachers, who organize activities, interact with
students, can refresh themselves with the energy of creativity, open minds and the youth of
students.

2. Student’s activities in Latin American Literature module

There are a lot of difficulties to teaching Latin American Litearture: it has been
taught at the Department of Linguistics and Literature, Ho Chi Minh City University of
Education since 2010 as a new subject without any basic materials. While other
educational institutions in the North have only introduced Latin American Literature as a
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small part of American literature; Can Tho, An Giang universities offer Latin American
literature as an advanced subject to students. The University of Education in HCMC offers
Latin America literature as a compulsory subject for non-pedagogical students and as a
compulsory selective subject for pedagogical student. Thus, both pedagogical and non-
pedagogical students need to satisfy outcome result to become good teachers and
specialists in fields of society and culture. These results should at least involve
communicating (asking question), presenting (expressing ideas) and researching (essay
writing) etc.

The first point to be considered is communicating through interviewing and
answering questions. Asking questions is a change of role to increase students’ activeness
in learning process, instead of listening and taking note, each student must answer
questions posed by their classmates and teacher. Knowledge formed through specific
contexts, exchanges and corrections is more valuable than passive acceptance.

Painting is a supportive activity that attracts the interest and excitement of many
students in the class. For example, Latin American Literature students, after learning about
three characteristics of Latin American literature, will form teams and have 15 minutes to
draw brief, lively maps, pictures. The knowledge is deeply engraved for the second time
via the visual channel. Over time, teachers will show those pictures on the board, each
group will briefly present their own idea within 1 minute; this is the third time students
apply knowledge to present in front of the class. Here are two typical pictures drawn by
Course 41 students with the above requirements:

Picture 1-2. Characteristics of Latin American literature

Through these two paintings, Latin American literature characters are shown clearly.
There are strong connection between past and present perceptions, deep impressions of
European culture and the ability to mix reality and magic. This activity attracted students
so much that they posted their photos on face book and achieved a huge amount of likes
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because it requires a good mix of skills: movement, image, color, etc. Besides, it
simultaneously created direct, specific products for observation and evaluation.

In conventional presentations with power point, there is usually a student standing in
front of the class, trying to explain, rereading all the content shown on the board. This
method has the disadvantage that only one student participates, often causing distraction in
audiences because the reading speed is higher than listeners ability to follow. However,
being asked to create new forms of presentation, Latin American literature students bring
the content of the lesson through plays, game shows. Here are some pictures of student's
performance.

Picture 3-4. Presenting Latin American literature lecture

It is a fact that scientific researching is difficult to convey in classroom. However,
with the characteristics of a new subject, we set up writing activities at school hours
combined with a specific content taught by the lecturer and ask students to complete their
own paragraph and essay. The editing experience is always the most anticipated part of the
class. Many students claim that they are interested in writing scientific papers but do not
know how to do it. But, after a Latin American literature study with the example of giving
comment on sexual discourse in One Hundred Years of Solitude (Marquez), they can apply
this method to all subjects. Teachers themselves also get new and creative thinking through
students' writing.

Writing activity is a four-step process; with sexual discourse in Hundred Years of
Solitude, first of all, students freely find details related to sex; students then find the details
that satisfy teacher's requirements, i.e. the searching activity is oriented; next, teachers and
students discuss to classify details into points, topic and find out their relationships; finally,
student chooses a thesis and write down a paragraph with structure offered by teacher.

Through and after reading and commenting on students’ essays, we share scientific
papers with students and receive back some interesting new points. Typically, students
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comment on love that women loves by their ears (female characters are influenced by
speech) and men love with eyes (they are impressed by woman’s appearance). For
example, in returning, “Jose Arcadio looked at her body with shameless attention and said
to her: 'You are a woman, litter sister.” Rebecca lost control of herself...” (G.G.Marquez,
96). In addition, teacher ourselves, learn from students who are bhikkhuni (Buddhist nuns)
another view on Latin American sexuality, Magical Realism from Buddhist perspective
with some notions such as: Twelve Causes and Conditions (dvadasanga-
pratityasamutpada), Theory of Consciousness (vijiiaptimatrata), etc. They inspired us to
write the article of Magical Realism in some Latin American novels viewed from Buddhist
theory of Sunnata (Emptyness). Finally, even though being a young teacher, we recognize
that there is a generation gap with students: In our school years, it was not easy to discuss
sexuality without metaphor. With our student, it is not necessary to mention sex in
literature indirectly. Students nowadays are closer to the modern and liberal spirit of Latin
American Literature than our generation. The learning issue carried on by writing activity
is two-way process and this is the real meaning of professional learning.

In addition to classroom activities, students are also required to perform small tasks
related to the subject such as interviewing, making clips, etc. The Course 41 students group
has conducted an interview on Latin American Literature for the students of Social
Sciences and Humanities University on April 9, 2016. The results are that students whose
major is Literature are familiar with One Hundred Years of Solitude (Marquez) while other
students have heard The Alchemists (Paulo Coelho) more. It means that student (except of
HCMCUE) is strange with Latin American Literature. This is a valuable result in the
process of adjusting the content of not only teaching but also researching in the future.
(specific content can be tracked at: https://www.youtube.com/watch?v=60Ru8rMBZAS).
Introducing a clip for 2-3 minutes of Hundred Years of Solitude accelerates the process of
reading book and stimulates the application of information technology into learning and
accessing to literary works; especially, students have a product from direct learning
activity and it allows for long-term interaction. Such clips can be referenced at:

https://www.youtube.com/watch?v=I1SJ7paqgvLY;
https://www.youtube.com/watch?v=N2n0SLAwWQWY; ...

3. Self-assessment of organizing student’s activity

Learning must be associated with assessment; professional learning also requires a
suitable kind of assessing, which is not in the score or certificate but in the cognitive, in
self-evaluating. In evaluating the American Latin Literature curriculum with professional

learning criteria, we used the New York City DOE Criteria for Professional Learning
(Carmen Farina, Phil Weinberg, 8) which leads to some results as follows:
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Self-evaluate

Criteria for Effective Professional Learning

Yes No
1. purposeful \%
2. evaluated and tied to educator and student outcomes \
3. data-driven and research-based \Y
4. relevant to participants and the current educational \
landscape
5. provided in a safe environment for learning and risk-taking \Y
6. collaborative \
7. experiential \%
8. differentiated and addresses varying adult learning needs \
9. ongoing and sustainable with opportunities for refection \
10. supported through dedicated time, resources, and structure \

Figure 3. New York City DOE Criteria for Professional Learning

Through above result, we recognize that, on the principle of professional learning,
Latin American literature has achieved a majority of the criteria according to Hassel. It
demonstrates the advantage of professional learning that is ability to apply many new
teaching methods such as constructive teaching, integrated teaching, etc. However, in order
to effectively apply this orientation in training teacher, it should deal with these following
issues:

Firstly, it should concern that the principle of professional learning seems more
appropriate for young instructors than older teachers in at least these five areas:
knowledge, assessment, goals, styles, and methods. Handling with the result of G. Stanley
Hall's survey, Helen M. Downey gave some conclusions and suggestions in a 26-page
article published in the Pedagogical Seminary in June 1919, which was later abstracted and
published in the journal of Pedagogy. Although these points are nearly 100 years old, their
value is still worth considering. We briefly outline the main points through the following
comparison table:

Table 2. Comparing young teachers and older teachers

Young teachers Old teachers
Bring things that make them interested Having some care which shows
into classroom itself  and  influences  the
Knowledge schoolroom

Becoming enthusiastic over some idea Considering and doing it only
and strive to carry it out whether when they are sure of it's good.
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conditions are favorable to it or not

Judging from outside appear

Searching the matter out and

Evaluating forces no conclusions until they
are certain of the causes of an act.
Emphasizing on bringing students to the Little effort but good orientation
Target standard given by high effort through the knowledge of life, out
of books
Being careful of appearance, bright and Being endowed, exclusively, with
entertaining, rules by love and kindness purpose and intelligence, to plan
rather than by harsh treatment. They are interesting work, with more
nearer the age of the child itself and can knowledge of subject matter,
enter into the plays and can more easily conservativeness, stability, and
see things from the child's standpoint. ability to inspire respect and
Being not so likely to take into confidence; the negative qualities
consideration individual characters possessed by this group only are
designated as setness in opinion,
fixedness in method, resentment
of suggestions for improvement,
Style personal unattractiveness, and
peculiarity of dress and manner.
Freely action Mental stability
Easily losing their tempers and become Good control, experience; use
nervous at little thing; have sudden only a unified rule or law, nut
sympathy, sometimes severe, or vice they cannot create new interest in
versa; they are full of emotional, students.
compassionate rather than disciplined
Often being nervous because of Having self-assurance and
uncertainty about the power to maintain consequently are not inclined to
order. be nervous.
Enjoying more fun but not always Focusing on knowledge,
eliminating intermediaries
Having ambition, dynamic, easily apply The purpose is modest, it is near
Method the new but it is not stable to a method drawn from practical

experience which is in accordance
with the individual and personal,
tends to be stable, conservative
with traditions and habits.
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Nowadays, in the context of professional learning, young lecturer, nowadays, plays

the role of not only a witness but also a link in the shift of paradigm, thinking and working
in the past 80 years. Technology

is changing the life; putting

objects into the process of

5 scientific and technical
- : development; professional
e / ¥ learning requires lecturer to be
‘ represented by smart phones,

while the young teacher is as a
TV and the older teacher is a
radio. Radio gives listener a great

1960s 1980s 2000s
Picture 5. Images of teacher through time

deal of knowledge, no matter
how big and small, what the color is, etc. However, its voice must sound good; so the voice
of trainer becomes a tremendous big advantage despite the appearance. As a result, radio
programs are well planned and prepared; this is what young lecturers need to learn.
However, listening is the only channel to get; although it is possible to choose, the wave
detecting is not always easy, therefore listeners only fix some channels as frequency; the
style of lecturer is so rarely changed. Television adds visual channels, seeing is believing;
viewers can exercise, dance through some corresponding programs. Because of being
watched, the shape of the television is constantly being renewed. Broadcasting channel
changing is easy, so there is the fact that people often change channels, this is also a
problem of teaching. With a smartphone, it is not only audiovisual but also interactive; the
whole world opens to connect and impact on reality; users take advantage of the utility to
solve all problems. Requirements of professional learning set for young instructors are also
new and practical like that. So, while being able to handle quite well problems of young
lecturers, professional learning is quite not very compatible with the older generation of
trainers; this is an important feature to note in training teacher.

Secondly, the prevalence of some organization forms operating on the principle of
professional learning takes time to rise. In the workshop on Exploring pedagogies for
professional learning across international contexts held by the British Council and
Birmingham City University (Nov 08, 2017 at Nguyen Tat Thanh University, HCMC),
after reporting this article, we received a respond from Birmingham City lecturer that
whether this form of teaching is popular in Vietnamese universities or not. We think that
the organization of teaching activities is not new but the important issue here is the way to
organize. With a clear direction of teaching and learning; ability to invest, to work on a
lesson, and a desire to turn a lecture into an opportunity for students to improve their own
academic performance, although these above contents have not been applied widely, in the
near future, many experts and lecturers will meet in the spirit of professional learning.
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Thirdly, the notion of organizing, doing research on professional educating should be
continuously made clear. Through the workshop mentioned above, we recognize that there
is a notable difference in theoretical concepts, assessment tools, and normative models
between Vietnamese and Western education specialists reflected in reports and questions
for speakers. In contrast, educators from the UK tend to turn the presentation into shared
opportunities for experience, reflection and insoluble issues. For example, Ilana Pressick
(Birmingham City University) was asked by a Vietnamese education expert about the
origins of the concept of professional learning and what tools could be applied in the field
of co-operative observation. The UK scientist informed that every activity of the lecturers
in the class always includes the principle of professional learning. In working, teacher does
not try to force students into specific frameworks, however, they can solve problems,
sometimes, in the most irregular ways and that is the spirit of professional learning. This is
a remarkable point to consider for the future research and pedagogical work.

In addition to, there are some issues remained unresolved, such as poor teamwork
management, suitable facility in professional learning. Particularly, due to the special
characteristics of new subjects, there are no textbook of Latin American Literature; the
system of quantitative criteria and operation guidelines is also lacking. Exchanging with
colleagues must have been opened to teaching but is limited to the professional content.
Working with students is bound to essay and feedback, group work is not really fully
concerned.

In summary, professional learning should not be limited to the learning of teachers in
collaborative work, but should extend to the classroom activities with students. Through
specific teaching activities, teachers need to constantly improve their professional skills so
that they can deliver lectures, organize best practices, etc. Moreover, working with students
is also the process of training and learning for lecturer about knowledge, skills and
attitudes, etc. These two parts (learner, teacher) combine with a well-organized curriculum
will make the concept of professional learning perfect. In the context of national and
international education reform, professional learning can share many perspectives and
exchanges from educators to find and ensure the best results of students. It is a process that
requires a lot of effort and will to train high quality teachers.

<+ Conflict of Interest: Authors have no conflict of interest to declare.
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