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ABSTRACT

The paper presents the findings of a qualitative research project to explore the emergence of
teacher identity in Nguyen Tat Thanh University. Through a lantern making workshop at Nguyen
Tat Thanh University in April 2019, the creative methodology offered six participants opportunities for
“deepening reflection engagement and discussion. Multiplicity and continuity were identified as
characteristics of the teacher identity. Based on the interviews, short essays and lanterns, the
participants shared their thoughts, personal identity in relation with professional identity, teacher roles
and the glowing moments in the development process. Moreover, the teachers also appreciated the
experience of the creative methodology as lantern making in helping participants overcome the
language barrier to share, explore and reform their teacher identity. The findings suggest some
recommendation for using qualitative research in general to study the teacher identity. In particular,
the creative methodology was a useful way to learn “hidden,” unspoken things and to offer people
opportunities to reflect, engage and discuss deeper and link to personal identity.
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1.  Introduction

Over the years, the two terms teacher identity and identity have been evolved.
According to Ibarra (1999) and Schein (1978), teacher identity was first defined as “one’s
professional self-concept based on attitudes, beliefs, values, experiences, and motives” or
“in connection with situational expectations and external conditions regarding teachers’
work (Beijaard, Meijer, and Verloop, 2004, p.110; Vahasantanen and Billett, 2008, p.37).
In addition, as the policy changes over the time, the role of the teacher also merges
(Swennen and Volman, 2019). However, the identity term seems very “vague and abstract”
(Gaunlett, 2007, p.138) so it’s quite weary, self-conscious, or bored to present thoughts
about our identity by verbal. Moreover, there are some things cannot be said and even it’s
very difficult, painful and impossible to “put things into words” (Leitch, 2006, p.550). In
order to overcome the limitation of language, creative methods provides a powerful tool
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for researchers engage “naturally with and understand more insightfully teachers’ lives as
they act, reflect and develop in their complex social and cultural institutional contexts”
(Leitch, 2006, p.550).

This study described research with higher education teachers by using a creative
method called lantern making as a means of accessing, exploring and understanding
various aspects such as “teachers’ past and present, their values, perceptions, feelings and
the intentions that they may hold with regard to their professional” (Leitch, 2006). Six
participants had opportunity and spent time in the “reflective process” to make pictures,
visual images to show their information, ideas and reforming their own identity. In other
words, this study was a process of embodied experimentation which focus on: (1) the
experience of higher education teachers with creative method or lantern making; (2) and
the teachers’ identity through creative activities.

2.  Literature Review
2.1. Teacher Identity

There are a lot of previous studies related to terms of identity and teacher identity
with various methodologies and wide-ranging themes. Among many studies from the
1970s up to now, teacher identity has been used in common terms such as “one’s
professional self-concept”, “kind of person”, “a particular sort of person” (Ibarra, 1999,
p.766; Gee, 2001, p.102; Walkington, 2005; Arvaja, 2016, p.394). Those terms have been
used to describes the way that teachers build their own ideas of “how to be”, “how to act”
and “how to understand” their work. Moreover, all of concepts always stressed that teacher
identity based on attitudes, beliefs, values, experiences and motives “in a particular
context” at a “particular time” (Gee, 2000, p.99). In general, according to Olsen (2008),
teacher identity can be understood as a group of impacts and effects that teachers has had
from situation they have experienced.

However, “teacher identity is not simply who teachers think they are” (Kress, 2011,
p.8) or “just what makes every classroom ‘look’ different” (Walkington, 2005, p.63) and
“teacher identity is hard to articulate, easily misunderstood and open to interpretation”
(Olsen, 2008, p.4). “Ongoing process, unstable, shifting, changing and dynamic” have been
common terms used to describe the nature of teacher identity construction (Rodgers and
Scott, 2008, p.45; Zembylas, 2003, p.220). In other words, teachers continually shape and
reshape their “professional identity” through their work by the interactions with the world
(Swennen and Volman, 2019). Therefore, teacher identity can be seen as the dynamic
result of “knowledge, goals and self-understanding” that is shaped by daily practice (Olsen,
2017). There are various factors involve to the ongoing process of teacher identity in
previous researches such as motivation, commitment, work demands and social
positioning. According to Ibarra (1999), the changes of work role would change the
identity due to the demands of new skills, behaviors, attitudes and pattern of interactions.
According to Beijaard, Meijer, and Verloop (2004) situation expectations and external
conditions had relation with personal factors in the way teachers shape their identity and
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understand “themselves as professionals”. Avalos and De Los Rios (2013, p.155) also
pointed specific concepts including “motivation and commitment, work demands and
satisfaction, self-efficacy, and perception of society’s views of teachers” that were very
important to the teachers’ identity construction. In a systematic review of developing a
teacher identity in higher education context, Van Lankveld et al. (2017) found five
psychological processes that play important role in the teacher identity development: a
sense of appreciation, a sense of connectedness, a sense of competence, a sense of
commitment, and imagining a future career trajectory. Moreover, present and previous
generation; other stakeholder groups (including researchers and policy makers) are the
foundation that construct and reconstruct teacher identity (Swennen, and Volman, 2019).
2.2. Creative Methodology

As mentioned in Kara (2019, p.1), creative research method has been known as
“visual, performative or arts based methods” that is very useful in many contexts such as
“people who speak different language”, sensitive, emotive and personal topics. Gauntlett
and Holzwarth (2006, p.85) presented creative research methods as a process that make
participants taking time, using their hands, body as well as the mind and let them “generate
interesting theories themselves”. Therefore they stated that “It’s not ‘just’ methodology —
it’s all about how we gather and develop knowledge about the social world: the very heart
of social science” (Gauntlett and Holzwarth, 2006, p.83). They argued that due to the
variety in people thinking so by using their hands, it “leads to a deeper and more reflective
engagement” (Gauntlett and Holzwarth, 2006, p.84). In other hand, Pink (2015) also
suggested that it is the way to understand the world and how it is experienced, to learn
“hidden”, unspoken things and to offer people opportunities to reflect, engage and discuss
deeper. Therefore, this method link to personal identity and change in positive way.

In the book of “Creative explorations — new approaches to identities and audiences”,
Gauntlett (2007) proposed ““a visual and creative research” called Lego serious play to let
participants spend time building up a “metaphorical model” to reflect their identities. This
approach offered participants comfortable time to use their hands, as well as the mind and
play with the Lego pieces until “conscious or previously-not-quite conscious ideas
emerged in the formations of Lego shapes, figures and animals” (Gauntlett, 2007, p.136).
Gauntlett (2007) presented that creative and visual methods provided a powerful
alternative to let participants communicate with various kinds of information. In the other
study of (Leitch, 2006), “creative narrative”, which combined arts-based methods with
narrative inquiry was used to explore six female teachers’ identity. Through “artistic,
visual images”, the researchers could captured teachers’ stories of their “past and present,
their values, perceptions, feelings and the intentions that they may hold with regard to their
professional and, indeed, personal lives” (Gauntlett, 2007, p.138). The findings implied
that the arts-based research methods could be applied to overcome the barriers of language
and “capture the meaning of lived experience in in more holistic ways” (Gauntlett, 2007,
p.138).
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By reviewing the previous studies, it can be concluded that creative activity is very
useful to engage participant involvement and detachment process and offer opportunities
for deeper reflection.

3. Research Methodology
3.1. The lantern making process and data collection

In the context of TNE project, the creative methodology was conducted through
lantern making workshop. This workshop provided the researchers the opportunity to
explore some of the initial data emerging from the survey using creative, qualitative
methodologies to explore the experience of teachers with creative method and discover
how people view their own identities. The workshop was conducted on 9th April 2019
with 18 participants who are teaching in higher education. The researchers had a detailed
script for two-hour process as followings. Before the workshop, the researchers sent
invitations for teachers at NTTU; prepared materials for lantern making (lanterns and non-
representational crafting materials), introductory slides in English and Vietnamese and
equipped the camera at the workshop room. After sending 10 invitations, we received 6
acceptant from the teachers of Faculty of Business Administration, Faculty of Pharmacy,
Faculty of Foreign Languages and Department of political theory. On 9th April 2019, the
workshop was facilitated by three members of NTTU team who introduced the project and
the methods as well as the materials (as figure 1). After greeting and introduction session,
the researchers turned the camera on to film and participants began the lantern making with
1.5 hours and concluded with walking intra-views to be recorded by participants on their
own devices and shared with facilitator. After the workshop, the researchers collected all
the “making” — lanterns/ intraview recordings submitted to store on one-drive shared file
plus and stored on one-drive shared file plus. The participants also shared the projects team
about their thinking, feeling through writing short essays.

tern Using
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Figure 1. The beginning of the workshop
In order to explore the experience and how participants reflect their identities, these
was also used as questions to reflect upon during the walking intra-views although
participants but not as a checklist:
o Feeling: How are you feeling about working with the materials? How did you
feel before you started? How did you feel at different points in the process? What
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3.2.

feelings do you have about working in the space? What feelings did you have about
working with the materials? Working with others?

o  Thinking: What new thoughts, ideas, connections or observations did you
make? What did you notice about what other people were doing? What sorts
of conversations and interactions did you have? Are there any associations you make
within your own experience? What memories are drawn upon and invoked?

o  Sensing: how are your sense engaged? Which are most engaged and how does
this influence the making you are doing — what do you hear, smell? How does the
space (the room layout, objects in the room) interact with how you are working, what
you're thinking about and what people are making?

o Moving: Be aware of the act of making itself for you and of the people around
you. How are people moving around the room? Interacting with the materials?
Making? Interacting with each other? Are there speeds/rhythms/ comfort/
discomforts during the workshop?

o Making: How do the materials themselves influence your thinking/ making?
What about what others around you are doing? How do the interactions/ sharing of
space/ ideas/ influence your own making? How does making connect with
feeling/thinking/sensing/moving? Were all aspects of your making ‘conscious'? What
was the relationship between thinking and making? Did you make whilst you
thought? Think before you made?

Data analysis

After the workshop, we conducted transcribed the recordings, analyzed the data from

recordings, essays and the metaphor from the lanterns. The researcher responded to the
data individually and then identifying our data ‘hotspots’ to consider what ‘glows’ in the
data for the study and why these moments or incidents stand out for that (as Table 1).

Table 1. The hot spots findings

The hot spots which pulled out from the Explanation:
material (include quotes) - Why did this moment feel like an

important one, why did it stand out or
glow?

- Why did it “‘snatch’ researchers’
attention or abduct researchers’ thinking?

By doing same kind activities, it help us find It reminds me remember the term
out our identities “entanglement” that we learn together. I

understand that term deeply, that if we can
make the participants join as a part of our
study, we can explore and motivate them share
their experience.

The world is beautiful because of different In my education system, everything until
colors now has not changed much. We still dare to
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Let’s creative, escape from “comfort zone”
and maybe you will surprise with your
potential

jump out the box, to overcome the framework.
We still follow the traditional way, force our
student reach the high score at all subjects...

Student can play a role in our class

Let people join in a few activities then linking
to their objectives, their journeys, their lives
will make them understand and explore
themselves better

I think about my job and my duty. How |
can help my student can join as a part in my
lesson.

“I’'m not afraid that I can’t not completed my
lantern because I’ll not receive the bad mark”

How we can make student feel comfortable
and share their experience?

When | saw the lantern in the workshop, |
have a little bit of nervous and pressure

So | thought the other people can do that, why
I am not? No, | can do that because nothing is
impossible

| think about my job, the way that | face
and be acquainted with new things.

First moment was a difficult moment because
I could not express ideas to my students

| had the same feeling when | first came to
teaching because when | received the job at the
university, | told my boss that | would not be
teaching the students.

If we want to teach the students well, we need
to get student experience something

It make me thinking about my teaching
activities. Instead of following the traditional
way, going to class, open the laptop, ask
student open notebook then talk continuously,
| need to study and design more activities to
get my students join and experience.

Painting is the way | remind about my dream
and my job

I remember the time that all participants
join the lantern making. All of them looked
very comfortable to draw, to talk, to share their
feelings. How can students be passionate in
class? What should | do for my students? How
to design those creative activities like lantern
making or river journey?

Each lantern has its own meaning
I can’t imagine the outcomes which all white
lanterns turn out beautiful

Thinking and making has a tight relationship

Comfortable is very important in creativity,
especially in education

Each individual is different, the way they
think influence on the products they made, it
comes to a cause and effect relationship. Yes
we talk about creativity and comfort in space
and time but we are unconsciously shape
ourselves to the set expectations of other
internal and external factors.

The colorful materials also remind me of the
journey that | spent before becoming an HE
teacher

Creative method is actually the good way
for us to reflect our journey
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Besides using intraview recordings to analyze the data, the researchers also analyzed
the images, pictures and lanterns to capture the participants’ set of data, feelings and
understand their own stories about their identity. Finally, the qualitative data from hot
spots, lanterns and short essays were coded and analyzed into two chosen major themes.
Regarding multiplicity, the sub-identities of teacher identity were explored. With
continuity (referring ‘ongoing process of construction’), the changes in emotions, thought
and teacher’s roles through the workshop was highlighted.

4. Findings and Discussion

The data analysis presented different views of teacher identity were shaped in higher
education teachers during the workshop.
4.1. Multiplicity

The multiplicity of teacher identity was manifested in sub-identities including
personal identity and different roles in addition to subject matter expert.

Firstly, the teacher's personal identity was expressed through the way of interacting
with materials and creating lanterns. There are many differences from their lanterns, from
the way they made and decorated but through those visual images, the researchers can
engage “naturally with and understand more insightfully teachers’ lives as they act, reflect
and develop in their complex social and cultural institutional contexts” (Leitch, 2006,
p.550) as followings stories. As a lecturer teaching marketing, while making lanterns,
Teacher 1 remembered the time she worked as marketer in the printing industry with “the
smell of printing ink was spreading into the air”. So she drew pictures of PUMA and other
colors to tell the story of her experiences before becoming a higher education teacher (as
figure 2)

“The world is beautiful because of different colors” (teacher 1)

For her, activities in the classroom would not only be encapsulated in a pattern, such
as forcing students to follow a framework or reach high scores, but also create glowing
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Moreover, personality was also demonstrated by the way Teacher 2 made a very
unique lantern.

“Should I pick up one white lantern frame and use the available materials to decorate
as other members do? Then, I decided to “make a difference” by creating the lantern my
own way” (Teacher 2)

After observing the materials that were prepared, she chose to “make a difference”
for personal identity positioning (as figure 3). That individuality has shaped her own style
in the classes she is in charge of and reflects the creativeness that she always create in her
career.

Figure 3. Teacher 2’s lantern

As a teacher teaching with the online learning method, Teacher 3 felt confused,
worried when seeing the materials and white lanterns. After overcoming the initial
obstacles and barriers, she looked relaxed to use paint brushes, water colors to reflect
herself through the lantern. The image of “computer”, “a face of a happy teacher” seemed
to be drawn unconscious, but really reflected the enthusiasm even though just via online
method.

“I’m a teacher who teaching by e-learning, and | want to be a great and enthusiastic

lectures” (Teacher 3)

Besides the personal identity, when experience with creative methodology like
lantern making, teachers’ identity was discovered through variety roles, not just a subject
matter expert.

“By doing same kind activities, it help us find out our identities” (Teacher 1)

By using their hands, interacting with materials, the participants overcame the initial
passive state, immersed in space, colleagues and colors to explore, express themselves.
They really had a chance to experience an "entanglement™ status to build the link with their
role in the class. The participants no longer saw their primary role as being the ‘king’ or
‘queen’ of the classroom. Instead, they found that they would accomplish more if they
adopted the role of educational guides, facilitators and co-learners.

“If we want to teach the students well, we need to get student experience something”

(Teacher 2)
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Thus, it can be seen that the identity of the teacher is not simply a subject matter
expert who enter the lecture hall, open books and talk the concepts and definitions for
many hours. Now, teachers' identities are more diverse and also more challenging in their
roles of guiding, accompanying and inspiring students to participate, experience and
accumulate knowledge. In other words, teachers' identity can expressed through many
roles in class, sometimes they can play as IT consultant, designer of learning content,
facilitator of learning, member of a learning team, mentor and co-learner (sharing with
students as a fellow learner). But almost of our lectured shared that their role now focuses
on guiding and inspiring students. They had a lot of thinking to remember the time making
the lanterns. All of them looked comfortable to draw, to talk, to share their feelings so how
they can make students be passionate in class.

“Comfortable is very important in creativity, especially in education” (Teacher 4)
4.2. Continuity

In relation of the notion of continuity of teacher identity, the study described the
teacher identity as an ongoing process of construction. In other words, the lantern making
activity reflected changes in emotions, thoughts and especially the answers to the question
"who am | at this moment".

For all participants in this workshop, the first feeling came to them was “confused”,
“surprised” and “nervous”. Even the researchers tried to introduce about the projects, the
purposes, the activities that TNE projects conducted and some emergent themes from the
survey, but six participant felt quite nervous with many questions such as “where 1 will
begin?”, “How my lantern will be?”” and “How I can start?”. As the results of previous and
present educator generations, the policy makers (Swennen and Volman, 2019) so almost
participants thought that everything would follow by basic way to get the data.

“I supposed that they are too basic ways to make your interview first. Secondly, they

make some data and we use some software to do the research” (Teacher 1)

Then, overcoming the barriers at the beginning, all participants began to “entangle”
and felt comfortable. Many sounds of whispering, panting, ideas and emotions surrounded
us. Someone began to draw, cut; someone else wrote some words and the others painted
the lantern with many beautiful colors. All of us together spent many emotions during the
same time.

“If we continue to teach the student in tradition way like in the past my teachers

usually go to the class and just focus to the books that just open the books and learn

about the concept learn about the way to divide marketing activity it is like very

boring” (Teacher 1)

“Student can play a role in our class” (Teacher 5)

By that way, something had changed in their identity. They found that instead of
following the traditional way, going to class, open the laptop, ask student open notebook
then talk continuously, they need to study and design more activities to get students join
and experience.
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Moreover, the research was applied creative research methodology but due to the
impacts of traditional thinking so “creative” accidentally became a pressure for participants
at the beginning. It had some conflict in thinking process because they’re not familiar with
this term so they still need other factors to shape our creation.

“When I saw the lantern in the workshop, I have a little bit of nervous and pressure. I

did not know how to do with this.” (Teacher 2)

“The work forces me to create” (Teacher 5)

One of members told that she was not confident with every creative activity because
of bad memories in her childhood. She spent lots time at the beginning to decide what she
should do to complete a lantern. With the first lantern, she just used brush to write her
thinking. But with the second one, she was more comfortable and confident to use color
papers, crayon to decor her lantern. When the time was over, she absolutely felt happy with
two lanterns. As Swennen and Volman (2019) mentioned, teachers continually shape and
reshape their “professional identity” through their work by the interactions with the world.
And by interactions with the creative method, the teachers had chance to reshape
themselves by escaping from “comfort zone” to find potential of them.

“I can’t imagine the outcomes which all white lanterns turn out beautiful” (Teacher 6)

“I’m not afraid that I can’t not completed my lantern because I’1l not receive the bad

mark” (Teacher 5)

Or “I realized something may be change my mind...let’s creative, escape from

“comfort zone” and maybe you will surprise with your potential.” (Teacher 3)

It can be said that the transition from the pressure of creativity to the state of comfort,
fear-free because of that low score is a clear reflection the nature of the teacher identity as
“ongoing process, unstable, shifting, changing and dynamic” from the moment to moment
and the context from context.

4.3. The experience of higher education teachers with creative method/ lantern making

Like previous studies of identity through “Lego serious play” (Gaunlett, 2007) or art-
based narrative method (Leitch, 2006), through unknown, unconscious of creative process
as lantern making, building up metaphorical models, the participants’ biographies were
presented almost without their conscious awareness. In other words, creative and non-
verbal activities allowed the participants can making some things meaning (or not) that
presented themselves. Based on their perceptions of images and symbolization, each
participants could “expressed the view in different ways and to differing degrees that”
(Leitch, 2006, p.560) so creative method brought more “inherent potential for storying
their identities” than ask them to generate a verbal account of identity.

“We called that time was the ticket to returning the childhood, to make us closer, to

explore ourselves, to remember our journey to become higher education teacher”

(Teacher 2)

“Painting is the way I remind about my dream and my job” (Teacher 1)
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Similarity, when the participants prepared a visual presentation of identity- such as
self-system pictures (Leitch, 2006) or metaphorical Lego model (Gaunlett, 2007), they had
opportunities to take time to prepare something as a whole. For instance, when making the
lanterns, six participants had time to thinking, to present their ideas, feelings and their
stories in various way.

In conclusion, similar to the use of metaphorical images as in Gaunlett’s study
through Lego serious play or the use an arts-based creative narrative activities on research
of Leitch, (2006), the creative method in general and the lantern making in particular
enables teachers to “go beyond the descriptive and analytical to explore what called the
‘deeper layers of meaning’” (Leitch, 2006, p.566) and was actually useful way to learn
“hidden”, unspoken things and to offer people opportunities to reflect, engage and discuss
deeper and link to personal identity.

5. Conclusion

As Swennen and Volman (2019) study, teachers continually shape and reshape their
“professional identity” through their work by the interactions with the world. In order to let
the teachers having time to look back, explore themselves, and “generate interesting
theories themselves”, creative research methods is the suitable methodology to make
participants taking time, using their hands, body as well as the mind. Especially, in the
context of TNE project, the creative methodology was conducted to help participants
which speak different languages overcome the language barriers and be more entangled,
comfortable to express their thinking or feeling. More specifically, the lantern making
workshop at Nguyen Tat Thanh University in April, 2019 actually provided six
participants opportunities for “deepen reflection engagement and discussion” (Gauntlett
and Holzwarth, 2006, p.90). Overcome the nervous, confused feelings at the beginning, the
participants had a chance to reflect, rethink, and reformed their teacher identity in an
unexpected way which happened very naturally. In other words, the participants have gone
from very vague feelings to entangle moments to explore something. The utmost part of
this activity was yet giving the participants the opportunity to stop and think but think of a
glowing moment that had changed and shaped them to become a better teacher.
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TOM TAT

Bai viét trinh bay két qua nghién citu dinh tinh nhé nham khdm pha “ddc tinh” cia giang
vién tai Trueong Pai hoc Nguyén Tat Thanh. Théng qua hoat déng “trang tri den long” tai Truong
Pai hoc Nguyén Tat Thanh vao thang 4 nam 2019, phwong phdp sing tao dd mang dén cho séu
nguwoi tham gia — 14 nhitng gidng vién dang cong tac tai Truong Pai hoc Nguyén Tat Thanh — co
hgi hoa nhdp d@é bay t6 suy nghi hodc cam nhdn vé ban than, nghé nghiép ciing nhuw nhing trdi
nghiém doi véi phwong phdp sdng tao. Két qua nghién citu di phdan anh tinh da dang va lién tuc
khi md ta vé dac tinh cua gido vién. Théng qua cac dir lidu thu dwot tir cac cugc phong van, bai
lugn ngdn va cac san phdam, cac giang vién da chia sé nhitng suy nghi, nhdn dinh vé ban than trong
moi lién hé ciia mét nha gido, cac vai tro cua ho doi véi sinh vién, va nhimg diém sang trong qué
trinh phat trién nghé nghiép. Bén canh dé, giang vién danh gid rdt cao nhing trai nghiém ho c6
dwoc théng qua phirong phdp sdng tao nhw hoat déng trang tri long dén trong viéc gitp nhitng
nguwoi tham gia vieot qua Cac rao can veé ngdn ngir dé hoa nhdp, bay té suy nghi hodc cam nhdn cia
ban than. Két qua nghién cizu cho thdy nghién citu dinh tinh néi chung dwoc danh gid cao trong
viéc nghién ciu dac tinh cua nha gido va nghién cuizu sang tao dwoc xem la phwong phdp thut Sy
hitu ich dé gitp nhitng nguoi tham gia 6 thé dién dat nhitng suy nghi khé dién dat thanh lai trong
hanh trinh xdc dinh va dinh vi cde dac tinh ban than va nghé nghiép.
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