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ABSTRACT

Blended learning has piqued the interest of many scholars in the field of language teaching
and learning. The purpose of this study is to see how blended learning activities on Moodle LMS
affect the reading comprehension of 12th graders at Tan Chau High School. It also seeks to
investigate these students' attitudes on the use of mobile learning activities on Moodle LMS using a
quasi-experimental approach with 84 twelfth-grade students. Three instruments were used to collect
data: pre and post reading proficiency tests, questionnaires, and semi-structured interviews. The
study's findings revealed that after treatment, there was a significant difference in reading
comprehension between the control and experimental groups. Participants in the experimental group
were much better at reading comprehension than those in the control group after being educated
with blended learning activities on Moodle LMS. Furthermore, many participants had favorable
impressions of Moodle's blended learning activities. The study's findings revealed that using blended
learning activities on Moodle LMS can help students enhance their reading comprehension.

Keywords: Blended learning; EFL teaching; mobile learning; Moodle; reading comprehension

1. Introduction

Technology is now an integral part of the classroom in the twenty-first century. It is
impossible for students to rely solely on print textbooks and brick-and-mortar classes in an
age when information and communications technology (ICT) skills are important, with a lot
of collaboration, resource sharing, content development, and learning done digitally,
asynchronously, and remotely, according to Beetham et al. (2007). Reading comprehension
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with technology support is viewed as a vital aspect of language teaching in a similar fast-
changing setting, as it improves the language learning process and helps students read a
variety of sources for a variety of purposes (Kumar et al., 2018). Reading can assist pupils
in gaining knowledge to suit their educational, research, and entertainment demands.
Reading comprehension is an important skill that students must acquire in high school since
it plays a vital role in each unit and on the exam. Teachers must offer something fresh to
their teaching style in order to attain this goal. ICT skills have become mandatory for most
language teachers, according to Viktoria et al. (2018). This study intends to address the
following two research questions to investigate the effects of blended learning activities on
Moodle on 12th graders' reading comprehension performance:

- Towhatextent do blended learning activities on Moodle enhance 12th graders’ reading
comprehension performance at Tan Chau high school?

- What are these students’ perceptions of the application of blended learning activities
on Moodle in learning reading comprehension at Tan Chau high school?

1.1. Reading comprehension with blended learning support

In language education, learning, and evaluation, reading comprehension is seen as a
necessary skill. Reading comprehension, according to Joh and Plakans (2017), is the ability
to understand what we read, which is the ultimate purpose of all reading. Reading
comprehension, as stated by Ghosh (2015), is "the level of understanding of a text message™
(p.424). This comprehension is dependent on a person's cognitive growth. Literal,
reorganization, inference, prediction, assessment, and personal response are the six degrees
of comprehension in reading comprehension (Day & Park, 2005). Multiple-choice questions,
true or false questions, matching, gapped texts, and proofreading are some of the ways and
types of reading comprehension activities that can be used to assess students' comprehension
(Liu et al., 2020; Miller & Pennycuff, 2008).

Blended learning activities refer to the supplemental learning activities that the
teacher creates for students to practice online using tools like quizzes, assignments, chats,
and forums. The contents of these activities are aligned with what students have learnt and
meet the course requirements. Numerous studies have been undertaken on the association
between blended learning activities and reading comprehension skills. At a private
institution in Colombia, Castro (2017) evaluated the impact of Moodle-based worksheets on
reading comprehension. He came to the conclusion that creating and implementing
contextualized virtual reading worksheets increased pupils' reading comprehension
significantly. Moodle can be a valuable tool for teachers to augment their daily classroom
work. Raharjo et al. (2020) conducted a study with 48 students at the Secretarial Academy
of Budi Luhur in Indonesia. They used quizzes, assignments, forums, chats, and other
learning activities to help students with the four abilities of reading, listening, speaking, and
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writing in their study. The findings of the t-test revealed that teaching material delivered via
Moodle improved the four language abilities. Macaruso et al. (2020) looked into using
blended learning to supplement reading instruction in elementary schools. There are 2,217
students in the treatment schools. The control schools had 1,504 kids who were taught in a
traditional manner. Students in the experimental group performed much worse than those in
the control group prior to treatment. The treatment kids outscored the control students on
reading comprehension tests after the intervention, and group differences vanished.
According to these authors' research, blended learning can help pupils enhance their reading
comprehension.

1.2. Advantages and disadvantages of blended learning activities in teaching reading
comprehension

Many academics agree that blended learning provides a number of advantages over
traditional face-to-face instruction. Blended learning, according to Singh (2003), enhances a
learning program's reach. It can also assist in balancing and optimizing the learning program.
Nor Ashikin et al. (2012) found that combining traditional face-to-face teaching with online
learning activities not only solves the problem of teachers having insufficient in-class time,
but also makes learning more interesting to the tech-savvy younger generation of learners.
Furthermore, blended learning can aid in the development of the four language acquisition
skills, as well as independent learning and learner motivation (Banditvilai, 2016).

Despite its advantages, there are certain disadvantages to blended learning that have
been documented in the literature. One of the most significant disadvantages of online
learning is the lack of social interaction (Rienties & Toetenel, 2016; Vu, 2016). This
indicates that in online learning environments, there is a lack of connection between students
and teachers. As a result, teachers must pay attention to this flaw by increasing teacher-
student contact through Moodle LMS activities such as chats and forums. According to Tran
(2016), the most effective strategy to improve students' attitudes toward blended learning is
to increase interactions between teachers and students in a blended learning environment by
employing interactive technologies such as forums and live chats. The limitations of self-
regulation and technology are two more clear downsides of online asynchronous training
(Rasheed et al., 2020). Students are expected to self-regulate their learning activities outside
of class in a blended learning environment. Students may have difficulties with self-control.
Students, for example, may not devote sufficient time to online learning activities or
complete projects on time. Students may face insufficient technological hurdles in terms of
technology (Uzir & Ga, 2019; Vu & Thu, 2015; Vymetalkova & Milkova, 2019).

2.  Methodology

2.1. Research design
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The purpose of this quasi-experimental study is to see how blended learning activities
affect the reading comprehension of Tan Chau High School 12th graders. Two groups of
students, one experimental and the other control, participated in a sixteen-week study to
attain this goal. The experimental group consisted of 42 pupils from class 12A4. The control
group consisted of pupils from class 12D4 with the same number of students. The main
difference in how the two groups learned reading comprehension was that the control group
received paper reading comprehension activities while the other received online reading
comprehension tasks via Moodle. Before the experiment, both groups were given a reading
comprehension pre-test to ensure that they were homogeneous. Two groups followed the
same curriculum, utilized the same textbook, and used the same school facilities.
Furthermore, in both classrooms, the students were taught by the same teacher, who used the
same teaching approaches. The experimental group was taught reading comprehension
lessons from a textbook during the treatment. They were also given eight more reading
comprehension activities via Moodle. These exercises were completed by the students using
Moodle activities such as quizzes and assignments. They might also communicate with the
teacher and their classmates through chat and forums. Through these tasks, the teacher
provided feedback. Students in the control group were given the same reading
comprehension lessons in the textbook as those in the experimental group. They were also
given reading comprehension assignments to complete independently, but these were pen
and paper exercises.

2.2. Research site and participants

This study was conducted at Tan Chau High School, which is located in An Giang
Province. The course book Tieng Anh 12, published by Vietnam Education Publishing
House, served as the basis for the course syllabus. This book is considered as a primary
source of information. The participants in this study were recruited through convenience
sampling. The study includes 84 students from classes 12A4 and 12D4 from the school year
2020-2021. They are in their final year and will be taking the graduation exam, which
includes English as a requirement.

2.3. Research instruments

The researcher employed three different tools in this study. Pre- and post-reading
comprehension tests, questionnaires, and interviews were among the methods used. Both the
pre-test and post-test were based on the reading component of the Preliminary English Test
(PET), with slight modifications to match the standards of the Vietnamese 12th grade
English national exam. Strongly Agree (5 points), Agree (4 points), Neutral (3 points),
Disagree (2 points), and Strongly Disagree (1 point) were used to construct the questionnaire.
Students' overall perceptions of blended learning (from item 1 to item 5); students'
perceptions of blended learning activities on Moodle (from item 6 to item 10); students'
perceptions of blended learning benefits (from item 11 to item 17); and students' perceptions
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of blended learning challenges (from item 18 to item 20). The questionnaire was created by
adapting questionnaires from Sahin-Kizil (2014), Bidder et al. (2016), and Phuong et al.
(2019). Cronbach's statistics were used to test its dependability. The piloted questionnaire's
reliability coefficient was strong, with a value of .906 for 22 of the questionnaire's items. A
semi-structured interview was the final instrument. The students were asked four questions
on their experiences with blended learning activities on Moodle, including the benefits,
challenges, and their willingness to acquire reading comprehension with blended learning
activities on Moodle in the future.

3. Findings and discussion

3.1. Reading test results

Table 1 displays the results of the independent samples t-test. To begin, Levene's test
for variance equality yields a Sig. value of .972 (Sig.>.05). As a result, it's safe to say that
the prerequisites for equal variances have been met. The Sig (2-tailed) value is .968 (>.05)
as a consequence of the t-test results for equality of Means. The results revealed that the
difference in reading comprehension between the two groups was minimal, implying that
both groups' reading comprehension prior to the intervention was the same.

Table 1. Results of Independent Samples t-test and Descriptive Statistics
for reading pretest results

Group 95% CI for
Control Experimental Mean
M SO n M sp n Difference t  df
Pretest 6.23 1.43 42 6.24 1.31 42 0.30, -0.61 -.04* 82

*p=0.968 > .05

Both groups of students were required to take a post-test after treatment. The post-test
findings were analyzed using descriptive statistics, same as the pre-test. The post-test mean
score of EG (M=7.65) is significantly higher than that of CG (M=6.75), as shown in Table
2. The difference in means between the two groups before and after treatment can be used
to conclude that the experiment was effective. The students' reading comprehension has
increased as a result of the treatment. In parallel, the researcher conducted a complete and
objective examination using the independent samples t-test. To see if their means were
substantially different, an independent samples t-test was used. The results showed that the
participants’ reading comprehension differed considerably between the two groups (t=-3.18,
df =82, p=.002). It means that following the intervention, individuals who worked with
Moodle scored higher on the reading comprehension exam than those who did not work
with Moodle.
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Table 2. Results of Independent Samples t-test and Descriptive Statistics
for reading post-test results

Group 95% CI for
Control Experimental Mean
M SD n M SD n Difference t df
Post-test  6.75 1.40 42 7.65 120 42 147,-0.34  -3.18* 82

*p=0.002 <.05
3.2. Questionnaire results

Table 3 shows that students' general impressions of blended learning are positive (M=
3.862). Students' choices range from D to SA. All of the means were clearly higher than
3.40. The results demonstrated that the students in the experimental group had a good attitude
toward blended learning in general. Item one has a mean of 4.02, indicating that almost all
students think learning in a blended setting is a good concept. It obtained the highest amount
of agreement and strong agreement from students, with 80.95 percent, when compared to
other things in the group. Only 4.76 percent of students disagreed with this viewpoint, while
14.29 percent were undecided. The students were then asked how comfortable they feel in a
blended learning environment. This item has a significantly high mean score (M= 3.81,
above 3.39). Learning in a blended learning environment provides comfort to 71.43 percent
of respondents. They stayed neutral in 23.81 percent of cases. Only 4.76 percent of those
polled disagreed with this viewpoint. Question 3 asked students whether learning in a
blended environment is something they enjoy doing or not. The mean score for this item is
3.66 (M=3.66). Students prefer to study in a blended learning setting, according to the
findings. There were 7.14 percent of students who strongly agreed and 52.38 percent who
agreed. The neutral scale was chosen by 40.48 percent of those polled. Surprisingly, no
student voiced dissatisfaction or significant dissatisfaction with this item. This average is
regarded as the lowest in the group. This is sensible, and it means that if teachers want their
students to appreciate them more, they should improve the way they support them in a
blended learning environment, such as checking for assignment completion, providing more
feedback, and aiding them in utilizing Moodle more successfully (Phuong et al., 2019). The
fourth question concerns the suitability of a blended learning environment for 215 century
students' learning styles. This item has a mean score of 3.81 (M=3.81). Furthermore, 11.9
percent of respondents strongly agreed with this viewpoint, and 66.67 percent expressed
agreement with it. It demonstrated that learning in a blended learning environment is
compatible with their 21st-century learning style. Students were asked whether they planned
to learn in a blended learning setting more frequently in the future in the last question. This
item has a very high mean score (M=4.0), which is the second highest in the group. It's
possible that kids will wish to learn in a hybrid environment more in the future.
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Table 3. Students’ Overall Perceptions of Blended Learning

N Min Max Mean SD
1. Learning in a blended learning environment is a 42 2.0 5.0 4.024 .7805
good idea
2. | feel comfortable with learning in a blended 42 2.0 5.0 3.810 7404
learning environment
3. Learning in a blended learning environment is the 42 3.0 5.0 3.667 .6115
thing | like very much
4. Learning in a blended learning environment is 42 2.0 5.0 3.810 7726
compatible with my learning style as a student in the
21st century
5. 1 intend to learn in a blended learning environment 42 3.0 5.0 4.000 .6247

more frequently in the future

Table 4 clearly shows that students' opinions of blended learning benefits average 3.81
(M=3.81, higher than 3.39). The table of the Descriptive Statistics Test results on students'
views of blended learning benefits demonstrates that the students agreed that adopting
blended learning activities on Moodle provided numerous benefits. The most notable
benefits, in their opinion, are that studying in a blended environment is highly valuable (item
11), and that learning in a blended environment helps students improve their in-class learning
(item 16). The mean score for these two items is 3.95 (M=3.95). In addition, item 11 and
item 16 had a significant proportion of agreement. It was 83.34 percent in one case and 80.96
percent in the other. Only one student (2.38%) did not see the value and benefits of a blended
learning environment in increasing in-class learning. When asked whether using Moodle
made their learning activities more enjoyable (item 12), 14.29 percent strongly agreed and
66.67 percent agreed. This item has a mean score of 3.90 (M=3.90, above 3.39). This
indicates that these pupils were interested in using Moodle. Students were asked if using
Moodle allowed them to participate at times that were convenient for them in item 13. 76.19
percent of students agreed that they could participate in Moodle at times that were convenient
for them. 7.14 percent of them disagreed with this viewpoint, while 16.67 percent were
undecided. Furthermore, this item had a mean score of 3.81 (M=3.81, higher than 3.39),
indicating that they agreed with this viewpoint. It can be concluded from the statistics in item
14 that the usage of Moodle aided in increasing the level of engagement in this course. The
mean score was 3.78 (M=3.78, above 3.39) and the level of agreement was 78.43%. Only
4.76 percent of those polled disagreed with this viewpoint. Moodle also allowed students to
feel more connected to their classmates. This issue has a percentage of agreement of 76.19
percent (item 15 with the mean of 3.69, above 3.39). In addition, 71.43 percent of students
agreed or strongly agreed that communication with the instructor in a blended learning
setting was easy, while 16.67 percent disapproved and the rest remained neutral in response
to question 17 (11.90 percent). This item's mean score was 3.61 (M=3.61, above 3.39),
making it the lowest mean score in the construct. According to Heinze & Procter (2004), the
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main advantage of online learning is the lack of social connection. Therefore, teachers should
pay attention to this element in order to promote teacher-student engagement with accessible
tools on Moodle. Finally, the majority of students recognized the value of blended learning
activities on Moodle.
Table 4. Students’ Perceptions of Blended Learning Benefits
N Min Max Mean  SD

11. In general, I think learning in a blended learning
environment is very useful

12. The use of Moodle helped make my learning
activities interesting

13. The use of Moodle allowed me to participate at times
that were convenient for me

14. The use of Moodle helped me increase the level of
participation in this course

15. The use of Moodle helped me feel more connected
with classmates

16. Learning in a blended learning environment helped
me to enhance my in-class learning

17. 1 believe I could easily communicate with the
instructor in a blended learning environment

3.3. Interview results

When asked about what they thought of blended learning activities on Moodle, most
of the students (9 students or 90%) talked about these activities positively. Although their
language use was varied, most of them had the same idea about the use of blended learning
activities on Moodle. For example, “I find them very helpful and interesting because | can
use my computer or smartphone to do the activities. The various activities on Moodle help
me to escape from the boring lessons and to increase the amount of time | spend on learning
English.”, one of the participants who was interviewed (S1).

However, one student (S3) said that he found it a little bit uncomfortable to learn with
blended learning activities on Moodle. “I have difficulty reading the passages on my
smartphone due to my eyesight. Occasionally, | have trouble with the internet connection.
In addition, 1 am under pressure because the time limit is set on the screen when | do the
quizzes”, he said. Overall, it is possible to conclude that the experimental group had positive
perceptions of the use of blended learning activities on Moodle. They agreed that these
activities were interesting, convenient, and useful for developing their reading
comprehension.

When asked, “What effects do blended learning activities on Moodle have on reading
comprehension?” all of them (S1, S2, S3, S4, S5, S6, S7, S8, S9, and S10) approved that
blended learning activities help them improve reading comprehension. One of them said that

42 20 50 3952 .6228

42 20 50 3905 .6917

42 20 50 3.810 .7404

42 20 50 3.786 .6063

42 20 5.0 3.690 .7486

42 20 50 3952 .6608

42 20 50 3619 .8540
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“l think one of the effects of blended learning activities on Moodle is that they can help me
improve my reading comprehension. I am making progress in reading comprehension” (S4).
Another added, “The combination of many activities on Moodle such as quizzes,
assignments, chats, and forums are useful for reading comprehension. First, the reading
comprehension texts are updated to students quickly by the teacher whenever students log
in Moodle. Second, | have many opportunities to practice reading comprehension. | can do
the quizzes or assignments again and again. Besides, | can use chat and forum to interact
with my friends and teacher.” (S5). The rest (S1, S2, S3, S6, S7, S8, S9, and S10) all shared
that the blended learning activities on Moodle help them develop reading comprehension
skills and have better performance in reading comprehension. To sum up, all of the students
(100%) agreed that blended learning activities helped them improve reading comprehension
performance and develop reading skills. When mentioning chat and forum activities, S3 said,
“| can also have synchronous and asynchronous discussions via chat and forum activities on
Moodle about the reading topic with my friends and the teacher.” Another student said, “The
activities such as chat and forum help me connect with my friends and teacher. If 1 have
difficulty in doing quizzes or assignments, | can use chat or forum to exchange my ideas
with my classmates or my teacher” (S8). In addition to improving reading comprehension
performance and reading comprehension skills, blended learning activities also helped
increase student-student as well as student-teacher communication. Thus, teachers can take
advantage of chat and forum activities on Moodle to enhance teacher-student and student-
student interaction.

4.  Conclusions

In conclusion, after the intervention, there was a significant difference in reading
comprehension scores between the control group (M= 6.75, SD=1.406) and the experimental
group (M=7.65, SD=1.196) (t=-3.175, df=82, p=0.002). Participants who were taught using
Moodle's blended learning activities outperformed those who were taught using traditional
activities. To summarize, blended learning activities on Moodle improved the reading
comprehension of 12th graders. The findings of this study are consistent with those of many
previous studies, such as those conducted by Bidder et al. (2016), Bataineh and Mayyas
(2017), and Birgani and Kheirzadeh (2018), which found that blended learning assisted ELF
or ESL learners increase reading comprehension.

Moreover, participants had positive feelings about the blended learning activities
according to the questionnaire and interview data. The majority of them considered that
using blended learning activities is entertaining, beneficial, convenient, and appropriate with
the test type in the exam as well as their learning style. Although they encountered some
difficulties, they discovered that it had far more benefits than drawbacks. Furthermore, they
all expressed a desire to be taught reading comprehension using blended learning activities
on Moodle in the future. As a result, we can conclude that the majority of students had
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favorable impressions on the use of blended learning activities on Moodle. This finding is
consistent with Gyamfi and Gyaase (2015), Phuong et al. (2019), and Tran and Le's earlier
research (2021).

To meet the renovation demand in teaching and learning, school administrators should
pay greater attention to the integration of ICT in the classroom, particularly the application
of blended learning. Vietnam is considering switching to computer-based tests in the future,
according to Duong (2019). The school's ICT infrastructure, particularly its internet network
and language labs, should be upgraded so that teachers and students may readily access the
internet, use computers in the classroom, and maximize the use of blended learning. It is
difficult to successfully implement blended learning activities on Moodle in learning reading
comprehension because they are different from traditional teaching. Without a strong
internet connection in the language labs or around the school campus, it is challenging to
implement blended learning activities on Moodle in learning reading comprehension.
Gyamfi and Gyaase (2015) also stated that school-wide adoption of blended learning
requires an investment in internet infrastructure.

<+ Conflict of Interest: Authors have no conflict of interest to declare.

« Acknowledgement: The study was supported by The Youth Incubator for Science and
Technology Programme, managed by Youth Development Science and Technology Center
— Ho Chi Minh Communist Youth Union and Department of Science and Technology of Ho
Chi Minh City, the contract number is 39/2021/HD-KHCNT-VU, signed on 8th December
2021.

Banditvilai, C. (2016). Enhancing students’ language skills through blended learning. Electronic
Journal of E-Learning, 14(3), 220-229.

Bataineh, R. F., & Mayyas, M. B. (2017). The utility of Blended Learning in EFL reading and
grammar: A case for moodle. Teaching English with Technology, 17(3), 35-49.

Beetham, H., & Sharpe, R. (2007). Rethinking pedagogy for a digital age: Designing and delivering
E-Learning. In Rethinking Pedagogy for a Digital Age: Designing and Delivering E-Learning.
Retrieved from https://doi.org/10.4324/9780203961681

Bidder, C., Mogindol, S. H., Saibin, T. C., Andrew, S. A., & Naharu, N. (2016). Students’ perceptions
of Blended Learning and achievement. In Envisioning the future of online learning, 213-225.
Springer.

Birgani, M. B., & Kheirzadeh, S. (2018). Exploring the Effectiveness of Blended Learning in
Improving Reading Comprehension among Iranian EFL Students. Journal of Applied
Linguistics and Language Research, 5(1), 106-120.

Castro, K. R. (2017). The impact of Moodle-based worksheets to enhance students’ reading
comprehension. Unpublished master’s thesis, Universidad Externado de Colombia, Colombia.

Day, R. R., & Park, J. (2005). Developing Reading Comprehension Questions. Reading in a Foreign
Language, 17(1), 60-73.

1648



HCMUE Journal of Science Vol. 19, No. 10 (2022): 1639-1650

Dornyei, Z. (2007). Research methods in applied linguistics. Oxford University press.

Duong, T. (2019). Result discrepancies exclude Vietnam from PISA rankings. Vnexpress.

Ghosh, J. (2015). A comprehensive book for cat aspirants. V&S pulishers.

Griffee, D. T. (2012). An introduction to second language research methods. In New York: TESL-EJ
Publications.

Gyamfi, S., & Gyaase, P. (2015). Students’ perception of blended learning environment: A case study
of the University of Education, Winneba, Kumasi-Campus, Ghana. International Journal of
Education and Development Using ICT, 11(1).

Heinze, A., & Procter, C. (2004). Reflections on the use of blended learning. Education in a
Changing Environment, 1-12.

Joh, J., & Plakans, L. (2017). Working memory in L2 reading comprehension: The influence of prior
knowledge. System, 70, 107-120. Retrieved from https://doi.org/10.1016/j.system.2017.07.007

Kumar, V., Boorla, K., Meena, Y., Ramakrishnan, G., & Li, Y. F. (2018). Automating reading
comprehension by generating question and answer pairs. Lecture Notes in Computer Science
(Including Subseries Lecture Notes in Artificial Intelligence and Lecture Notes in
Bioinformatics), 10939 LNAI, 335-348. Retrieved from https://doi.org/10.1007/978-3-319-

93040-4_27
Liu, X., Liu, Y., & Tu, J. F. (2020). Multimedia technology and learner autonomy: An experimental
study for asymmetric effects. Symmetry, 12(3). Retrieved from

https://doi.org/10.3390/sym12030462

Macaruso, P., Wilkes, S., & Prescott, J. E. (2020). An investigation of blended learning to support
reading instruction in elementary schools. Educational Technology Research and Development,
68(6), 2839-2852.

Miller, S., & Pennycuff, L. (2008). The Power of Story: Using Storytelling to Improve Literacy
Learning. Journal of Cross-Disciplinary Perspectives in Education, 1(1), 36-43.

Nor Ashikin, A. M., Ahmad Ashaari, A., & Pandian, A. (2012). Utilising a Social Networking
Website as an Esl Pedagogical Tool in a Blended Learning Environment: An Exploratory
Study. International Journal of Social Sciences & Education, 2(1), 1-9.

Phuong, Y., Huynh, H.,, & Huynh, H. (2019). Students’ perceptions of a blended learning
environment for English training at a university in Vietnam. Can Tho University Journal of
Science, 11(3), 57-64. Retrieved from https://doi.org/10.22144/ctu.jen.2019.039

Raharjo, D. H., Mayuni, I., & Emzir, E. (2020). Improving the Students’ English Skills through
Online Activities in Moodle Platform. Langkawi: Journal of The Association for Arabic and
English, 6(1), 55. Retrieved from https://doi.org/10.31332/1kw.v6i1.1846

Rasheed, R. A., Kamsin, A., & Abdullah, N. A. (2020). Challenges in the online component of
blended learning: A systematic review. Computers and Education, 144, 103701. Retrieved
from https://doi.org/10.1016/j.compedu.2019.103701

Rienties, B., & Toetenel, L. (2016). The impact of learning design on student behaviour, satisfaction
and performance: A cross-institutional comparison across 151 modules. Computers in Human
Behavior, 60, 333-341. Retrieved from https://doi.org/10.1016/j.chb.2016.02.074

Sahin-Kizil, A. (2014). Blended instruction for EFL learners: Engagement, learning and course
satisfaction. Jalt Call Journal, 10(3), 175-188.

Singh, H. (2003). Building Effective Blended Learning Programs. Educational Technology, 43(6),
51-54.

1649



HCMUE Journal of Science Nguyen Thi Hong Lien et al.

Tran, K. N. N. (2016). The adoption of Blended E-Learning technology in Vietnam using a revision
of the Technology Acceptance Model. Journal of Information Technology Education:
Research, 15(2016), 253-282. Retrieved from https://doi.org/10.28945/3522

Tran, N. C., & Le, X. M. (2021). EFL high school students’ perceptions of benefits and challenges
of blended learning in reading lessons: A case in the Mekong Delta. International Academic
Journal of  Education &  Literature, 2(5), 46-52. Retrieved  from
https://doi.org/10.47310/iajel.2021.v02i05.006

Uzir, A., & Ga, D. (2019). Transforming Learning with Meaningful Technologies. In Ec-Tel 2019
(Vol. 11722, Issue September). Retrieved from https://doi.org/10.1007/978-3-030-29736-7

Viktoria, D., Polina, L., Natalia, A., Lilia, N., & Evgenia, E. (2018). Virtual and Augmented Reality
in Language Acquisition. Retrieved from https://doi.org/10.2991/ictppfms-18.2018.38

Vu, N. N. (2016). Mobile Learning in Language Teaching Context of Vietnam: An Evaluation of
Students’ Readiness. Journal of Science, HCMC University of Education, 7(85), 16-27.
Retrieved from http://www.vjol.info/index.php/sphcm/article/viewFile/24861/21273

Vu, N. N., & Thu, D. T. M. (2015). The use of Facebook group as an online educational tool in
teaching writing to high school students. Journal of Foreign Language Studies, Hanoi
University, 43.

Vymetalkova, D., & Milkova, E. (2019). Experimental verification of effectiveness of english
language teaching using MyEnglishLab. Sustainability (Switzerland), 11(5), 1357. Retrieved
from https://doi.org/10.3390/su11051357

HIEU QUA CUA MO HINH HQC TAP KET HQP POI VOI HOAT PONG PQC HIEU
CUA HQC SINH TRUNG HQC PHO THONG VIET NAM
Nguyén Thi Hong Lién*", Nguyén Trong Thdi?, Trin Pirc Su® Nguyén Thé Luong"
YTruong Pai hoc Hoa Sen, Viét Nam
szrdng THPT Tan Chdu, Viét Nam
3Trung tam Phat trién Khoa hoc va Cong nghé Tré Ho Chi Minh, Viét Nam
4Trwong Dai hoc Su pham Thé duc Thé thao Thanh ph(f Ho6 Chi Minh, Viet Nam
“Tdc gia lién hé: Nguyén Thi Hong Lién — Email: lien.nguyenthihong@hoasen.edu.vn
Ngay nhdn bai: 06-7-2022; ngay nhdn bai swa: 28-9-2022; ngay duyét dang: 20-10-2022

TOM TAT

Phirong phdp hoc tdp két hop da va dang thu hit s quan tém cia nhiéu hoc gid trong linh
viee day va hoc ngon ngit. Muc dich cua nghién cieu nay la tim hiéu cdc hoat dong hoc tap két hop
trén hé tho”'ng quan li hoc tdp Moodle anh huong nhw thé nao dén viéc doc hiéu tiéng Anh cua hoc
sinh 16p 12 Truong Trung hoc Phé thong Tan Chdu. Ba cong cu sir dung dé thu thdp dir liéu bao
gom bai kiém tra trinh dé doc trude va sau, bang cdu hoi va phong van ban cdu tric. Két qua cho
thcfy sau quda trinh thyc nghiém, co sy khdc biét dang ké vé kha nang doc hiéu gitta nhom doi ching
va nhom thi nghiém. Nhitng hoc sinh tham gia nhom thir nghiém co kha nang doc hiéu t6t hon nhiéu
s0 voi nhitng hoc sinh trong nhém doi chirng. Pong thoi, hoc sinh ciing ¢é nhitng phan héi tich cuc
vé cdc hoat dong hoc tap két hop trén Moodle. Két qua nghién curu cho thcfy viéc sur dung cdc hoat
dong hoc tdp két hop trén Moodle LMS co thé giup hoc sinh ndng cao kha nang doc hiéu ciia minh.

Tir khoa: hoc tap két hop; giang day tiéng Anh; hoc tap trén thiét bi di dong; Moodle; ki ndng
doc hicu
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