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ABSTRACT

The developing higher education environment complicates classroom management; therefore,
instructors and university heads must work together more effectively to improve classroom
management. This study examined the multiple responsibilities that student leaders and instructors
undertake to create effective teaching environments. A qualitative research design was employed to
collect data through 20 semi-structured interviews with 10 instructors and 10 student leaders, with
additional data gathered from questionnaires administered to 50 students. Two main approaches
have emerged among the strategies employed for classroom management: defining clear
expectations for students and developing positive relationships with them. Student leaders actively
supported learning environments by acting as bridge builders, along with their role as team
members, and inspirational examples for students. The results confirm that cooperative activities are
vital factors that encourage student involvement and sustain educational quality standards. This
study helps academics better grasp the mutual responsibilities in classrooms while demonstrating
approaches for improving official systems that support classroom leadership.

Keywords: classroom management; collaborative learning; higher education; student leaders;

university instructors

1.  Introduction

The educational system is undergoing an increasingly rapid transformation due to
changes in technology, population, and innovation. While all these changes persist, a key
factor in developing classroom management to improve teaching and learning processes and
increase classroom achievement cannot be overemphasized. This study aims to unveil the
multifaceted roles of instructors and student leaders as they work towards managing the
complexities of modern classroom management.
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The role of an instructor in modern society has undergone significant changes, as each
new era has its own unique characteristics. Few professions have such a tremendous direct
impact on students, their learning environment, and their personal development during a
course as classroom teachers. First, Chen (2017) describes that today’s instructor is a teacher,
not only a transmitter of knowledge but also an enabler of critical thinking, creativity, and
problem-solving. Graham (2018) elaborated on the role of instructors as tutors in facilitating
student development to achieve their academic goals. They offer one session for students to
assist them in addressing issues related to study methods, research, and career planning. As
a result, they help maintain a positive climate characterized by students’ academic standards,
cooperation, and co-curricular activities. Subsequently, Campbell (2019) makes another
point that the relationship between instructors and student leaders is symbiotic, which affords
them the responsibility of cultivating a vibrant learning environment. In addition, student
leaders can reveal students’ viewpoints, experiences, and problems, as well as potential
interests, thus helping instructors decide on suitable strategies and materials to use in the
course. Smith (2020) also reaffirms the need for instructors and student leaders professional
learning to effectively perform their responsibilities. This encompasses staff development in
areas such as handling large classes, management of student behavior, and use of language,
negotiation, and understanding cultural differences. This is particularly true for the role of
instructors, who should be knowledgeable about issues related to learning, teaching, and
guiding learners.

College student leaders also play a significant role in supporting instructors and
enhancing the overall classroom experience. In short, instructors and student leaders can
complement each other to cultivate an engaging and positive learning environment that
promotes student success.

2.  Methodology
2.1. Research questions
Two research questions for this study are

1) What are the most effective classroom management strategies employed by university
instructors in the modern era to foster a positive and productive learning environment for
diverse student populations?

2) What are the perceived roles and responsibilities of student leaders toward effective
classroom management in the modern era?
2.2. Research approach

This research used a qualitative research method to obtain rich information on the roles
of instructors and student leaders in classroom management in modern society through semi-
structured interviews. Qualitative research makes it easier to explore social phenomena that
are difficult to understand because they are complicated, and it provides more data, which

1720



HCMUE Journal of Science Vol. 22, No. 9 (2025): 1719-1730

can include the personal views of the participants in focus (Creswell, 2018). In addition, 50
representative samples of university students were selected to participate in the survey.
2.3. Data collection

To obtain a wide and exhaustive set of data for this study, purposive sampling was used
to select informants for the semi-structured interviews. There were 20 participants: ten
university instructors and ten student leaders. These teachers were intentionally selected
because of their roles as contributors to classroom management and their willingness to
participate in the research. Students were from different study programs and years to add
variety to the discussion. Interviews were conducted in person or online, according to the
preference of each participant. The sessions ranged from 45 to 60 minutes in length and were
audio recorded (with the patients' consent) for transcription and analysis.

The table below provides a summary of the interview participants, including assigned
codes, roles, disciplines, and year levels for student leaders.

Table 1. Summary of interview participants

Year (for

Code Role Discipline
ISCIpT students)

Various (e.g., education, business,

engineering)

Various (e.g., social sciences, economics, 2nd to 4th
languages) year

This table supports the transparent tracking of interview data while maintaining
anonymity and confidentiality.

2.4. Survey instrument

Interviews were supplemented with a self-administered survey that collected
quantitative information and measured the students’ perceptions. The survey was
administered to a sample of 50 university students randomly selected from various faculties
and academic years. These students did not hold student leader positions but were regular
learners in their programs.

A survey instrument was adapted from the literature reviewed on classroom
management and the leadership roles of instructors and students to assess the perceptions
related to three focal points.

Classroom Management: The questions in this section examined the extent to which
students were knowledgeable about, understood, or had personal experience with the
prevalence of the classroom management strategies used by the faculty.

Instructor Support: Content items to assess student views on the forms and efficacy of
faculty support in managing in-class environments and supporting learning.

Contributions of Student Leaders: This section of the survey aimed to reveal students’
perceptions of what student leaders do in terms of mediating, collaborating, and peer
influence in the classroom.

101-110 Instructor

HS01-HS10 Student leader
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The instrument used a 5-point Likert rating scale (1: Strongly Disagree-5: Strongly
Agree) and contained both closed-ended and a few open-ended questions to allow room for
discussion. The survey was pilot-tested among 10 students for clarity and reliability prior to
widespread distribution. Survey results were obtained through Google Forms or hard copies,
according to the preference and accessibility of the participants.

2.5. Interview protocol

To enhance the organization and structure of the data collection process, a semi-
structured interview protocol was developed. The protocol included a set of open-ended
questions aimed at revealing participants’ opinions about the roles of instructors and student
leaders in classroom management, as well as the necessary and appropriate challenges and
opportunities regarding this problem. The protocol also allowed for flexibility to explore
new topics that may appear as the participants responded to questions.

2.6. Data analysis

This research adopted a mixed-method approach, applying qualitative and quantitative
methodologies to explore the roles of teachers and student leaders in classroom control.
Thematic analysis was used to analyze the responses in the 20 semi-structured interviews,
which included 10 university teachers and 10 student leaders, following the model developed
by Braun and Clarke (2006). No software was used to compile the text data. Data analysis
began by developing a transcription of the interviews and rereading it several times to become
familiar with the data. Generate Initial Codes, Search for Themes, and Review Themes. Codes
were then generated, themes were identified and refined, and the findings were ultimately
interpreted in the context of classroom management practices and leadership phenomena
within higher education. Concurrently, the numerical responses to the survey (from 50
university students) were analyzed using statistical packages such as SPSS or similar.

2.7. Ethical considerations

This study ensured the ethical standards of consent, anonymity, and confidentiality of
the subjects. Participants were provided with an information sheet explaining the purpose of
the study, their rights as participants, and confidentiality measures. Participants were
informed of the contents of the study before the interviews and gave their consent. Interviews
were audio-recorded with participants' permission, and transcripts were anonymized to
protect their identities.

3. Results and discussion
3.1. Results

Research question 1. What are the most effective classroom management strategies
employed by university instructors in the modern era to foster a positive and productive
learning environment for diverse student populations?
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Semi-structured interviews with 10 instructors and 10 student leaders, lasting 45-60
minutes, discussed classroom management strategies with clear expectations and positive
relationships.

This study aimed to identify and describe various classroom management practices
used by university teachers to enhance a positive and productive learning environment for
diverse student populations. Semi-structured interviews were conducted with 10 instructors
and 10 student leaders. The findings highlighted two primary themes: establishing clear
expectations and building positive relationships.

Table 2. Themes of classroom management strategies

Theme Subthemes Ilustrative quotes

“It’s crucial to outline what is expected from

Classroom Clear expectations . ”
students right from the start.
management T - . -
. . . . Building rapport with students is essential for
strategies Positive relationships

a positive learning environment.”

In the first theme, it was clear that teachers and student leaders emphasized setting
expectations for academic and behavioral standards for students. This emerged as a critical
aspect of effective classroom management. As a single instructor (103) stated, “I let my
students know what is expected of them, both academically and behaviorally. If they
understand the boundaries, it reduces most misunderstandings.” Another teacher (107) said,
“l always spend the first session explaining the course outline and class rules. This helps
create a structured environment and holds students accountable.” In the same way, a student
leader (HS02) commented, “When the expectations are made clear by both the teacher and
the class leadership, students are less likely to cross the line.”” These attitudes also affirm
the idea that well-communicated expectations are central to an orderly and focused
classroom atmosphere.

This approach was highly congruent with the best classroom management practices.
Both instructors and student leaders stressed the importance of building trust, demonstrating
care, and making learners feel like they belong. Teacher 105 explained, “When students feel
that | care about them not just as learners but as people, they are more likely to engage and
less likely to misbehave.”” Another participant (109) observed, “It’s not about being their
friend, but about showing respect and understanding. That sets the tone for mutual respect.”
The student leaders agreed with this. One (HS06) said, “We try to be close enough so that
classmates feel comfortable talking to us but still responsible enough to support the
instructor when there’s an issue.” Another student leader (HS08) shared, “Sometimes a
simple check-in before or after class helps people feel included. That emotional connection
is important.”

These quotations suggest that when respect, concern, and openness are promoted,
effective classroom control is more likely to occur. When teachers and student leaders put in
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the effort to build these relationships, they make the learning environment a place where
students know they are heard, respected, and motivated to participate. This, in turn, leads to
increased student ownership of the learning process and decreased disruption.

Table 3. Matrix table for comparisons

Strategy Instructors Student leader
Clear expectations High Medium
Positive relationships High Low

The above matrix displays how instructors and student leaders compare and contrast
in their perceptions and practices of implementing two major classroom management
strategies: setting clear expectations and fostering positive relationships. Although both
groups recognized the value of such approaches, they expressed different degrees of interest
in their use.

A few teachers expressed that clarity at the outset of the course is a means to avoid
disciplinary problems and to regulate behavior to learning aims. As Instructor 104 put it, for
instance, “If students do not know what is acceptable or expected, they tend to test
boundaries. I set the rules clearly in the first class.”” Another instructor, 101, commented,
““An organized syllabus and rule sheet is my first line of defense against chaos.” These types
of responses suggest to instructors that well-articulated policies could be used proactively to
reduce classroom disruptions and enhance academic focus.

In contrast, as student leader HS03 offered, “We help remind classmates about the
rules, but it’s the teacher who defines them.”” HS09 said, ““We sometimes step in when things
get unclear, but we dont set the rules.” These comments suggest that (although student
leaders have a role in reinforcing expectations) they tend to perceive themselves as being in
a supporting—not leading—position in this regard.

Concerning positive relationships, both categories rated this strategy highly, but with
marked differences concerning whose responsibility and impact it was. Instructors
emphasized the need to establish rapport with students, as it was necessary for creating an
emotionally safe and productive learning environment. Instructor 108 reflected, ““If you want
students to respect you and the class, you need to respect them first. That connection builds
discipline naturally.” That connection builds discipline naturally.” Another (106) stated, “I
always try to learn their names, check in about their workload, and listen when they have
concerns. It makes a difference.”

In contrast, student leaders rated relationship building to a lesser degree, not because
they discounted the importance of the factor, but rather because they did not believe that they
could develop strong relationships with all students. HSO5 added, ““We try to be friendly and
supportive, but it’s hard to connect with everyone in large classes.” HS07 said, ““Sometimes
classmates see us more as monitors than friends, so we maintain a respectful distance.”
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These responses may indicate that student leaders recognize the importance of good peer-to-
peer interaction, but that structural and social constraints limit the potential for their impact.

Overall, the matrix is grounded in evidence from interviews demonstrating that the
teachers have a stronger and more central position regarding the definition of expectations
and the construction of rapport with students. Student leaders contribute in a more indirect
way, such as enforcing rules and mediating conflicts, but they do not see themselves as the
main generators of classroom climate all the time. The difference in how their roles and
influence are perceived reflects their different institutional roles and levels of power.

Table 4. Frequency table of themes

Themes Instructors Student leader Total
Clear expectations 18 2 20
Positive relationships 17 3 20

By contrast, 18 of the 20 references for this theme were made by instructors, who
described how it was essential to establish rules of engagement, academic expectations, and
desired behaviors from the very beginning of the course. 102 commented, “If the classroom
IS a system, expectations are the operating rules—we can’t function without them.” 106
added, “Clarity is not optional. When we fail to explain what we expect, we invite confusion
and chaos.”

In contrast, the theme was not mentioned often by the student leaders (N=2). This
difference is inconsistent with previous results (see Table 2) and suggests that although
student leaders are aware of the influence of expectations, many consider that their role is
that of enforcers or communicators of instructor-dictated rules, but not initiators themselves.
As one student leader (HS04) explained, “We help support the rules, but the expectations
come from the teacher. We just help remind or report when something goes off.”

The second prominent theme—positive relationships—was also more commonly cited
by instructors, with 17 of the 20 references coming from them. Instructors had strong
opinions regarding the importance of trust, rapport, and empathy in establishing an inclusive
and safe classroom climate. Instructor 109 said, ““A student who trusts you will engage, speak
up, and respect the learning space. That’s more powerful than any rule.” Instructor 105
emphasized, “Sometimes just showing that you remember a student’s name or follow up on
their concern is enough to build a connection that changes their attitude in class.”

Although less commonly cited among student leaders (only three references),
relationship building was considered relevant. HSO1 reported, “When | get along well with
classmates, they listen to me more—even when I’'m reminding them of something official.”
This indicates that while student leaders may not privilege relationship building as much as
teachers, they are aware of the contribution this makes to cooperation and classroom climate.

In summary, the results in Table 3 suggest that clear expectations and positive
relationships are the central characteristics of effective classroom management, and that
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teachers play a key role in both. The qualitative evidence reinforces that not only are these
themes commonly cited, but they are also deeply integrated into the practices and beliefs of
practitioners. Student leaders have a supportive role, mainly in upholding standards of
conduct and facilitating peer communication, but they play a lesser role. These findings
indicate a need to examine other classroom strategies and roles used by institutions, both
formal and peer-based, that can work collectively to improve classroom environments across
a variety of student groups.

Research Question 2. What are the perceived roles and responsibilities of the student
leader toward effective classroom management in the modern era?

Student leaders with the following themes from my interviews: role as a mediator,
responsibility for reporting issues, involvement in classroom activities, and collaboration
with instructors.

Table 5. Frequency table of themes

Theme Frequency Percentage
Role as a mediator 32 64%
Responsibility for reporting issues 25 50%
Involvement in classroom activities 28 56%
Collaboration with instructors 30 60%

A survey of 50 university students was conducted to understand their perceptions of
the roles and responsibilities of student leaders in the classroom management. The findings
revealed four primary roles:

Role as a Mediator

The most utilized role, which received the highest attention from respondents, was that
of a mediator. Approximately 64% of the respondents reported that they wanted to think of
themselves as mediators between students and instructors and to resolve conflicts and
misunderstandings between the two sides. This suggests that student leaders perceive their
role as crucial in ensuring a harmonious classroom.

Responsibility for Reporting Issues

Half of the respondents (50%) highlighted that they must report any problems
occurring in class to the appropriate authorities. This means that student leaders understand
that they are supposed to respond to issues that may hinder learning and prevent them.

Involvement in Classroom Activities

Respondents’ comments showed that a high percentage (56%) of them noted that they
engaged in classroom-related activities as part of classroom management. This means that
student leaders have ownership of themselves and the classroom and believe that they can
create a positive learning environment.
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Collaboration with Instructors

Sixty percent (60%) of respondents said that coordinating with instructors was critical
to their work. This shows that friendly relationships between student leaders and faculty are
important in determining the adequate management of courses and lessons.

The findings show that student leaders have diverse perceptions of their roles,
including acting as mediators, reporters of issues, participants, and collaborators with
instructors. These roles are crucial for creating a good learning atmosphere. More studies
should be conducted to explain how student leaders discharge these roles, as well as the
effects of arriving at the outcomes of classroom management.

3.2. Discussion

This study aimed to establish the roles of instructors and student leaders in classroom
management within the current setting. Therefore, this study aimed to provide insight into
the potential factors affecting the positive management of learners and their perceived roles
by observing the classroom management skills of teachers and the perception that student
leaders have of their roles in class.

The study suggests that class management cannot effectively occur if expectations are
not well defined and/or if the teachers and the students do not share a positive relationship.
Teachers who managed to provide a positive classroom climate stressed the importance of
having clear rules and classical lessons, as well as relationships with children. In accordance
with past studies, these elements are consistent with the literature on effective learning
environments (Nguyen, 2023a, 2023b, 2023c, 2023d; Nguyen, 2024a, 2024b, 2024c, 2024d).

The study also showed the complexity of the participation of student leaders in
classroom management and discipline. Student leaders mentioned that they saw themselves
as conflict solvers who helped maintain a positive classroom climate. They also included
reporting problems and ownership of class affairs, as well as engaging in course-related
activities and interacting with the tutors. These findings reaffirm the possibility of student
leaders serving as beneficial resources for improving class interactivity (Nguyen, 2020a,
2020b, 2020c; Nguyen, 2021; Nguyen, 2022).

It is therefore important to note some limitations of this study as follows, despite
having the following implications in the current study. The number of participants was quite
low, and conducting only semi-structured interviews might have reduced the scope of the
study’s external validity. Future research should involve a larger number of participants and
use quantitative methods in addition to qualitative ones. Future research could extend the
understanding of the phenomenon by examining how different academic disciplines,
institutional contexts, and student demographics affect classroom management practices.

4.  Conclusion and suggestions

To this end, this research examines the delicate dynamics of the interactions that exist

between instructors and student leaders in the development of modern classroom
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management. Through issues of instructional approach and perceived student leaders’ roles,
this research aimed to expand knowledge of the factors that lead to a conducive learning
atmosphere.

Student leaders were involved in the regulation of behavior in the classroom and
performed more than mere learner roles. From the study, the student leaders said that they
respected themselves as mediators, problem solvers, and peer representatives. Through
reporting issues, engaging in class activities, and working with instructors, learners'
contributions point towards the potential of enormously impacting classroom environments.

However, this study has a few limitations that need to be acknowledged. As such, the
number of participants included in the study was limited, and this is probably because the
study used only semi-structured interviews during the data collection phase. The present
study may be improved in the future by using a larger number of participants and
supplementing the qualitative analysis with quantitative data. In addition, broadening the
studies with a focus on the various impacts of academic disciplines, institutional settings,
and students on the practices of classroom management would contribute to the enhancement
of the understanding of the phenomenon under discussion.

Moreover, the study mainly targeted the views of instructors and student leaders. This
result implies that incorporating students’ perspectives would offer a more comprehensive
view of the classroom experience, challenges, and possibilities. Studying the behaviors that
student leaders use to accomplish their responsibilities and the consequences of such actions
would also enhance the comprehension of their possible effects on classroom environments.

In general, this study highlights the interconnected roles of instructors and student
leaders in creating effective classroom environments. By emphasizing clear expectations,
cultivating strong working partnerships, and ensuring required cooperation between workers
in both groups, student learning experiences can be enriched. Further research should follow
this study by investigating other antecedents related to classroom management and studying
the best practices of effective techniques in various learning environments.
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QUAN LI LOP HQC TRONG THOI PAI HIEN PAL:
VAI TRO CUA GIANG VIEN VA LANH PAO SINH VIEN
Nguyén Thi Tuyét Hgnh'", Hoang Kim Tudn?
! Trueong Pai hoc Kinh té — Tai chinh Thanh Phg Ho Chi Minh, Viét Nam
2Truong Dai hoc Tan Tgo, Viét Nam
“Tac gia lién hé: Nguyén Thj Tuyét Hanh — Email: hanhntt@uef.edu.vn
Ngay nhdn bai: 28-4-2025; Ngay nhdn bai sira: 06-7-2025; Ngay duyér dang: 25-9-2025

TOM TAT

Sir phét trien khdng nging ciia méi trieong gido duc dai hoc da khién cong tac quan i 16p hoc
tr¢ nén ngay cang phuc tap, tir 6 ddt ra yéu cau cdp thiét vé su hop tac hiéu qua giza gidng vién va
sinh vién. Nghién cizu nay tgp trung khdo sét cac trach nhiém da dang ma hai doi twrong nay thé hién
trong qua trinh xay dung mét khdng gian giang day hiéu qua. Thiét ké nghién cizu dinh tinh dwoc ap
dung nham thu thdp diz liéu thdng qua 20 cugc phong van ban cau tric véi 10 giang vién va 10 lanh
dao sinh vién, dong thoi két hop véi di liéu bé sung tir bang hsi danh cho 50 sinh vién. Trong sé cac
chién Lot quan Ii 16p hoc duwoc giang Vién si: dung, hai phirong phdp néi bat gom xdc dinh Ki vong
ré rang doi voi sinh vién va xay ding méi quan hé tich cuc Véi nguoi hoc. Vé phia lanh dao sinh
vién, ho déng vai tro tich cyc trong viéc hé tro' méi triong hoc tap thdng qua viéc 1am cau naoi giza
gidng vién va sinh vién, dong thoi 1a thanh vién tich cuc trong tdp thé va tdm guong truyén cam hing
cho ban bé dong trang lira. Két qua nghién cizu xac nhan rang cac hoat dgng mang tinh hop tac
chinh la yéu té then chot thiic day si tham gia cia sinh vién va gop phan duy tri cac chuan myec chat
lrong trong gido duc dai hoc. Nghién cizu ndy khong chi gilp gidi hoc thugt hiéu ré hon vé trach
nhiém chung trong I6p hoc ma con goi mé nhitng hurdng di thiét thyrc nham cdi thién hé thong hé tro
cong tac ldanh dao lop hoc hién nay.

Tarkhéa: quan li 16p hoc; hoc tap hop tac; gido duc dai hoc; 1anh dao sinh vién; giang vién dai hoc
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