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ABSTRACT

The study aimed to examine students’ attitudes towards vocabulary learning at an upper
secondary school in the Central Highlands of Vietnam. Participants of this research were 83 students
from two different classes, namely 11A3 and 11C4. All participants were selected using a convenience
sampling method. The research followed a quantitative approach. Quantitative data were collected
through a five-point Likert-scale questionnaire adapted from prior research. Descriptive analysis of
the questionnaire data was conducted using the Statistical Package for Social Sciences (SPSS 22).
The results indicated that most students have positive attitudes towards vocabulary learning in terms
of form, meaning, and use. Based on the results, some recommendations for teachers and students
were suggested to improve vocabulary learning.

Keywords: an upper secondary school; students’ attitudes; the Central Highlands of Vietnam;
vocabulary learning

1.  Introduction

In Vietnam, English is considered the major foreign language (Do & Nguyen, 2014).
Much effort has been made to increase the English proficiency of students (Hoang & Tran,
2022). One of the efforts is the proposal of the new curriculum 2018, which emphasizes
forming and developing students’ communicative competence through learning language
areas including pronunciation, vocabulary, and grammar (MOET, 2018). Among these three
components, vocabulary is central to language learning because it includes thousands of
items, whereas grammar is more restricted and finite in scope (Hadi & Guo, 2020). There
might be an emphasis on vocabulary in English learning in Vietnamese educational settings;
however, it is mainly introduced to enhance reading and grammar (Vu & Peters, 2021). Many
studies have emphasized the vital role of vocabulary in language learning, yet vocabulary
learning often remains overlooked (Rahmani, 2023).
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Within the context of a high school, where this study is undertaken, students have
difficulties in learning vocabulary. Also, attitudes greatly influence their language learning;
therefore, educators should identify and nurture positive attitudes in their students (Pham &
Nguyen, 2020). Appreciating the value in learning a second or foreign language, combined
with matching behavior, suggests the student harbors a positive attitude (Getie, 2020).

This research is centered around the exploration of students’ attitudes towards
vocabulary learning among high school students. This study focuses on answering a research
question: What are students’ attitudes towards English vocabulary learning at an upper
secondary school in the Highland of Vietham? From the findings, the study offers some
recommendations to facilitate vocabulary learning.

1.1. Concepts of vocabulary

Vocabulary encompasses more than just simple words; it also includes complex and
compound words and other units that carry meaning in a language. Vocabulary refers to the
complete set of words in a language, especially those that appear within specific contexts
(Alias et al., 2018). According to Nation (2001), understanding a word requires learners to
grasp the form, meaning, and use. These three aspects are illustrated in Table 1 below.

Table 1. The Components in Understanding a Word (Nation, 2001, pp. 40-41)

Form Spoken R What does the word sound like?
P How is the word pronounced?
Written R What does the word look like?
P How is the word written and spelled?
Word parts R What parts are recognizable in this word?
P What word parts are needed to express the meaning?
Meaning Form and meaning R What meaning does this word form signal?
P What word form can be used to express this meaning?
Concept and referents R What is included in the concept?
P What items can the concept refer to?
Associations R What other words does this make us think of?
P What other words could be used instead of this one?
Use Grammatical functions R In what pattern does the word occur?
P In what pattern must we use this word?
Collocations R What words or types of words occur with this one?
P What words or types of words must we use with this one?
Constraints on use R Where, when and how often would we expect to meet

(register, frequency...) this word?
P Where, when and how often can we use this word?

Note. R: Receptive knowledge P: Productive knowledge
Table 1 provides insight into vocabulary knowledge, including form, meaning, and
use, which helps to find out students’ attitudes towards each aspect of vocabulary.
1.2. Classification of vocabulary
\Vocabulary can be distinguished in terms of active and passive vocabulary. Active
vocabulary includes words that are understood and used in productive skills. Active
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vocabulary development was impacted by attitudes, as evidenced by Mozaffari (2023), who
found a correlation between learners’ positive attitudes and an increased resolution of lexical
problems in writing. Passive vocabulary consists of lexical items that are comprehended but
are not necessarily used. Vocabulary knowledge is a scale that includes different stages, from
simply knowing the word to being able to produce it appropriately in speaking or writing
(Laufer & Goldstein, 2004). The classification helps to examine whether learners regard
word knowledge as limited to word recognition or as inclusive of accurate use in contexts.
1.3. Challenges of learning vocabulary

Chung et al. (2024) explored 172 students’ beliefs about academic vocabulary learning
at a university in Hong Kong. Students found spelling, pronunciation, and multiple meanings
of academic vocabulary difficult. They also expressed uncertainty about the pragmatic use
of academic words and forgot learnt words when they applied them in productive skills.

Kaphle (2024) examined difficulties in vocabulary learning of students in Nepal.
Students perceived vocabulary learning as challenging. Students reported difficulties in
pronunciation, spelling, grammar, retention, and use of words. They also struggled with
grasping word meanings and identifying accurate collocations and confusing words.
1.4. Situations of teaching vocabulary

Melani (2018) stated that incidental learning happened when reading. Chung and Fung
(2023) found learners concentrated on meaning, pronunciation, spelling, and grammatical
category of words, while largely overlooking collocations and associations. In Vietnam, Le
(2013) indicated that the objective of learning vocabulary was to cultivate mechanical
practice to meet the requirements of tests. Learners have a restricted vocabulary knowledge
concerning the meaning and form (Vu & Peters, 2021). The study of Nguyen and Webb
(2016) showed that learners lacked sufficient knowledge of collocation. Vu and Peters
(2021) highlighted important notes. Firstly, students had limited opportunities to apply words
in class. Secondly, the emphasis was on form-meaning connections, which neglected other
areas of vocabulary knowledge. Thirdly, students lacked vocabulary learning strategies.
1.5. Attitudes

Ajzen (2001) viewed attitude as a judgment of a referent regarding aspects categorized
into favorable versus unfavorable properties. Attitudes were theorized within the ABC model
(affection, behavior, cognition) (Ta & Tran, 2022).

Affection

N

Cognition Behavior

Figure 1. Ta and Tran’s model of attitude
Affection is considered how people feel towards a referent (Eagly & Chaiken, 1998).
Schiffman and Kanuk (2004) considered cognition as information and understanding
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expressed through experiences. It shows the evaluation of things for each individual.
Behavior denotes the manner in which individuals act in alignment with their worldview,
particularly in response to outside influences (Nguyen & Duong, 2022).
1.6. Attitudes towards vocabulary learning

Tanaka (2017) analyzed Tseng and Schmitt (2008)’s model of motivated vocabulary
learning and concluded that motivation included attitude on learning vocabulary, self-
efficacy, and anxiety. Based on this model, attitude toward learning vocabulary was viewed
through motivation. Students acknowledged that vocabulary learning was a complex process
that extended beyond the mere acquisition of word meanings (Tseng and Schmitt, 2008).

Tran (2020) found that students possessed cognitive awareness of learner autonomy in
vocabulary learning, but their affective and behavioral responses were notably disengaged.
Vu and Peters (2020) focused on Vietnamese learners at the tertiary level. The participants
of the first experiment were at a beginner level while they were at an intermediate level in
the second one. In the first experiment, the students in the reading-only group struggled to
retain new vocabulary after reading. In the reading-while-listening group, the majority
preferred this condition. Reading with textual input enhancement was beneficial. Regarding
the second experiment, the reading-only condition facilitated vocabulary retention. Students
in the reading-while-listening group also liked this method. All students in the reading with
textual input enhancement group liked this way of learning. Chung and Fung (2023)’s study
found that the majority viewed understanding form, meaning, and use of vocabulary as
important. Rahmani (2023)’s study revealed that learners expressed favorable attitudes,
particularly endorsing reading and repetition as primary strategies for retaining lexical items.

As the literature review points out, form, meaning, and use of vocabulary do not
receive adequate attention, and some issues call for in-depth consideration. Firstly, there
were several studies investigating students’ attitudes towards English learning in general
without focusing on vocabulary (Getie, 2020; Le & Le, 2022; Pham & Nguyen, 2020).
Secondly, studies often focused on beliefs about vocabulary learning (Chung et al., 2025;
Hadi & Guo, 2020; Rahmani, 2023) instead of attitudes. Thirdly, some studies addressed
problems pertaining to students’ perspectives of vocabulary learning rather than attitudes
(Chung et al., 2024; Vu & Peters, 2020). Fourthly, the few studies on attitudes focused on
university students (Tran, 2020) and lower secondary school students (Chung & Fung,
2023). To fill the gap in existing research, this study explored students’ attitudes towards
vocabulary learning in an upper secondary school in the Highland.
2.  Methodology

This study was carried out at a public upper secondary school in a province in the Central
Highlands of Vietnam. The participants were 83 eleventh graders. They were between 16 and 17
years old. They had learnt English for 11 years. The researcher utilized convenience sampling.
Thanks to the support of a colleague at this school, the researcher could have access to the
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participants from two classes she was teaching, namely 11A3 and 11C4. They exhibited a shared
characteristic: they followed the old curriculum in primary and lower secondary schools, but
they were introduced to the new curriculum (MOET, 2018) in high school.

This research followed a quantitative approach. Data were collected through the
questionnaire adapted from Chung and Fung (2023), Hadi and Guo (2020), and Rahmani
(2023). This instrument was utilized for its ability to obtain data from a large population
(Getie, 2020). The questionnaires administered to participants were presented bilingually in
English and Vietnamese to guarantee their accurate comprehension. It had a five-point Likert
scale including Strongly disagree (SA), Disagree (D), No idea (N), Agree (A), and Strongly
agree (SA). The scale “No idea” was included to avoid coercing participants into selecting
an answer, which might threaten the reliability of results. Participants’ personal information
was kept confidential. The questionnaires were delivered to 83 students, all of whom
completed them. Table 2 below clarifies the objectives of all sections in the questionnaires.

Table 2. Objectives of the questionnaire items

Sections Items Objectives
1 Age
I. Personal information 2 The number of years students have learnt English
3 Class
1 Recognizing the behavior of vocabulary learning

regarding word parts.

2 Recognizing the behavior of vocabulary learning
R regarding word parts.
:Elhgﬁgﬁdevnggabﬂtlgﬁ;d?gartnoi\r’]\lgr?; 3 Recognizing the behavior of vocabulary learning
terms of form regarding the spoken form of a word.
4 Recognizing the cognition of vocabulary learning
regarding the spoken form of a word.
5 Recognizing the cognition of vocabulary learning
regarding the written form of a word.
1 Recognizing the cognition of vocabulary learning
regarding incidental learning.
2 Recognizing the behavior of vocabulary learning
R regarding guessing the word meaning.
||5|r|{g|iSstrl1]d3228abngg[;dfesarﬁwgr?ﬁ 3 Recognizing the behavior of vocabulary learning
terms of meaning regarding guessing the word meaning.
4 Recognizing the cognition of vocabulary learning
regarding the word meaning.
5 Recognizing the cognition of vocabulary learning
regarding associations.
1 Recognizing the cognition of vocabulary learning
regarding collocations.
2 Recognizing the behavior of vocabulary learning

regarding the use of vocabulary.
Recognizing the behavior of vocabulary learning
regarding the use of vocabulary.

IV. Students’ attitudes towards 3
English vocabulary learning in
terms of use

4 Recognizing the behavior of vocabulary learning
regarding the use of vocabulary.
5 Recognizing the cognition of vocabulary learning

regarding constraints on use.
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3. Results and discussions
With regard to the reliability of the questionnaire, SPSS 22 was utilized to generate
the statistical results illustrated in Table 3 below.
Table 3. Reliability of the questionnaire

Cronbach’s Alpha Number of items
Cluster 1: Students’ attitudes towards English 747 5
vocabulary learning in terms of form (Questions
1.1, 11.2, 11.3, 11.4, 11.5)
Cluster 2: Students’ attitudes towards English 764 5
vocabulary learning in terms of meaning
(Questions 111.1, 111.2, 111.3, 111.4, 111.5)
Cluster 3: Students’ attitudes towards English .859 5
vocabulary learning in terms of use (Questions
V.1, IV.2, IV.3, IV.4, IV.5)
All items of the questionnaire .905 15
As seen, the questionnaire yielded an overall Cronbach’s Alpha of .905, while the
values of Cronbach’s Alpha for each cluster were .747, .764, and .859, respectively. This
ensured the reliability of the instrument.
The results reflecting students’ attitudes towards vocabulary in terms of form are
illustrated in Table 4 below.

Table 4. Students’ attitudes towards vocabulary learning in terms of form

Items SD D N A SA Mean
1. I memorize the commonly used roots and 1 5 15 42 20 3.90
prefixes. 1.2 6.0 181 506 241
2. When | learn new words, | pay attention 2 6 12 38 25 3.94

to prefixes, roots, and suffixes (e.g., inter- 2.4 792 145 45.8 30.1
nation-al). ' ' ' ' '

3. When | try to remember a word, | repeat 2 0 10 44 27 4.13
its pronunciation in my mind. 2.4 0 120 53.0 325
4. When | claim | know a word (e.g., 4 4 6 37 32 4.07

underdeveloped), | must be able to 4.8 4.8 7.2 446  38.6
pronounce it correctly.

5. When | claim | know a word (e.g., 3 5 7 39 29 4.04
underdeveloped), | must be able to spell it 3.6 6.0 8.4 47.0 349
correctly.

Average Mean 4.02
Overall, a high level of concordance was observed, with the majority choosing

“Agree” or “Strongly Agree” for five statements. Item 3 yielded a notably high mean of 4.13,
suggesting students acknowledged the role of pronunciation. Item 4 revealed the importance
of spoken form perceived by the majority of students. Item 5 showed that students considered
the written form as essential. While the means for word parts in item 1 and item 2 were
slightly below the total mean, they were still widely regarded as popular behaviors.

The next point of analysis pertains to attitudes towards vocabulary learning regarding
meaning, which are detailed in Table 5 below.
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Table 5. Students’ attitudes towards vocabulary learning in terms of meaning

Items SD D N A SA  Mean
1. The meanings of a large number of words 2 3 9 38 31 4,12
can be picked up through reading. 2.4 3.6 108 458 373
2. | make use of the grammatical structure of 3 4 14 43 19 3.86

a sentence when guessing the meaning of a 3.6 4.8 169 518 229

new word.

3. 1 make use of the logical development in 3 5 11 40 24 3.93
the context (e.g., cause and effect) when 3.6 6.0 13.3 482 289
guessing the meaning of a word.

4. When 1 claim | know a word (e.g., 3 4 7 39 30 4.07
underdeveloped), | must be able to understand 3.6 4.8 8.4 470 361

its meaning(s).

5. When | claim | know a word (e.g., 4 5 9 45 20 3.87
underdeveloped), | must be able to know its 4.8 6.0 108 542 241

related words, like overdeveloped, backward,

and challenged.

Average Mean 3.97
On the whole, the total mean was the lowest within the three clusters. Improving

vocabulary knowledge through reading emerged as the most valued aspect, while the focus
on syntactic cues to understand unfamiliar words was comparatively minimal. Item 1
demonstrated a markedly greater mean compared to the average level (M = 4.12). In item 2,
the lowest average score was recorded (M = 3.86). Items 3 and 4 showed an equivalent
percentage of participants expressing strong disagreement. Item 4 received 36.1% of
“Strongly Agree” responses, ranking second after item 1. In item 5, it is pertinent to note that
the percentage of disagreement was the highest, measured at 10.8%.

Table 6 encapsulates students’ attitudes towards vocabulary learning in terms of use.

Table 6. Students’ attitudes towards vocabulary learning in terms of use

Items SD D N A SA Mean
1. Learners should pay attention to 3 4 8 44 24 3.99
expressions (e.g., pick up) and collocations
(e.g., heavy rain, strong wind) that go witha 3.6 4.8 96 530 289
word.
2. | encourage myself to speak English using 2 4 7 43 27 4.07
the newly learned words even when I am 5 , 48 84 518 325
afraid of making a mistake (usage mistakes).

3. | try to use newly learned words in 2 3 7 34 37 4.22
imaginary situations in my mind. 2.4 3.6 84 410 446
4. 1 try to use newly learned words in real 2 3 11 40 27 4.05
situations (e.g., shopping). 24 36 133 482 325

5. When | claim | know a word (e.g., 2 6 13 38 24 3.92
underdeveloped), | must be able to judge

whether the word has been used correctly in 2.4 7.2 157 458 289

the sentence in which it occurs.

Average Mean 4.05
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Generally, among the three clusters, this category attained the greatest total mean. Item
1 yielded the greatest proportion of “Agree” responses. Item 2 received the second-highest
mean score (M = 4.07), suggesting a proactive stance towards vocabulary use in
communicative activities. Item 3 recorded the highest average score (M = 4.22). Item 4
recorded a lower rate of disagreement (6%) compared to items 1, 2, and 5. Despite obtaining
the lowest mean score (M = 3.92), item 5, which involved evaluating whether a word was
used appropriately in context, was still positively endorsed by 74.7% of respondents.

The research question of this study is to explore students’ attitudes towards vocabulary
learning. The results from questionnaires are discussed below.

Regarding form, the data indicated that learners regard accurate spoken form as a
foundational component of lexical mastery. This finding is consistent with Nation’s (2001)
framework. Amiryousefi’s (2015) findings further supported this result, highlighting that
learners placed considerable emphasis on form. Also, learners reflect a strong awareness of
the essence of both spoken and written form, which is consistent with Chung and Fung
(2023). In addition, students’ behaviors about word parts were observed to be of moderate
intensity. The present findings contribute additional perspectives on learners’ attitudes
towards word parts, an area not explored in Chung and Fung’s (2023) investigation.

Concerning meaning, students place considerable importance on acquiring word
meaning through reading, which aligns with Nation’s (2001) framework and Rahmani’s
(2023) findings. This highlights the importance of integrating form-meaning associations in
learning, enabling students to decode the meaning of word forms. Besides, regarding
concepts and referents, in cases where a word carries multiple senses, its meaning is
determined by the context (Harmer, 2007). Students viewed mastery of a word as inherently
linked to knowledge of associations. This result diverges from the conclusion of Chung and
Fung (2023), who reported that learners assigned minimal significance to word association.

Concerning use, the findings suggested students engage in the active application of
newly learned vocabulary, which reflects a positive attitude towards the role of lexical
knowledge in supporting grammatical functions. These results are supported by Rahmani’s
(2023) study. Besides, students exhibited favorable attitudes towards collocations. They
conceptualize vocabulary not merely as isolated lexical items but as including the lexical
combinations commonly found in natural discourse. Regarding constraints on use, learners
indicated an awareness of the contextual appropriateness of vocabulary. Despite
acknowledging the importance of contextual accuracy, learners may experience uncertainty
when determining whether vocabulary is used appropriately in specific discourse situations.
4.  Conclusion and suggestions
4.1. Conclusion

This study aims to investigate students’ attitudes towards vocabulary learning at an
upper secondary school in the Central Highlands of Vietham. Most students had positive
attitudes towards vocabulary learning. Concerning form, students showed greater
engagement with spoken and written form than with word parts. In terms of meaning,
students exhibited favorable attitudes towards acquiring word meanings incidentally through
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reading. Also, students perceived meaning as a fundamental component of word knowledge.
Concerning use, students underscored the importance of collocations. Participants also
emphasized the application of lexical items in imaginary and real-world contexts. However,
learners may have limited experience with word parts, rendering this aspect unfamiliar to
them. Besides, some students appeared to give limited attention to logical relations within
the discourse when inferring the meaning of words. In addition, they may experience
uncertainty regarding their ability to evaluate the contextual appropriateness of a word
within a given sentence.

4.2. Suggestions

The findings of this study yield important implications for both teachers and students.
For students, vocabulary learning necessitates an understanding of form, meaning, and use.
Knowing a word entails knowledge of spoken and written forms. Students should rely on
contextual cues to determine word meaning. Reading exposes learners to repeated
encounters with lexical items. Students should be able to identify word patterns for
comprehension and apply appropriate structures for effective language production. Teachers
can incorporate word parts into lessons. As some learners show resistance to associating
words with related terms, teachers’ instruction should aim to foster awareness of semantic
networks. Given that words rarely occur in isolation in authentic language use, pedagogical
attention should be directed towards collocations. Emphasis should be placed on enabling
students to use vocabulary appropriately in meaningful contexts.

The study has several limitations. Firstly, due to the use of convenience sampling, the
extent to which the findings can be generalized to a broader population is limited. Secondly,
the study adopted a survey design. Future investigations should utilize qualitative or mixed-
method approaches. Thirdly, the questionnaire was used to examine students’ attitudes.
Further research should ensure methodological triangulation. Fourthly, the research was
conducted at an upper secondary school. Further studies should be undertaken in diverse
educational settings. Fifthly, future research could explore learners at various levels.
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TOM TAT

Nghién cizu nay nham muc dich khdo sdt thdi dé cua hoc sinh vé viéc hoc tir virng tai mét
triong trung hoc phé théng ¢ khu viec Tay Nguyén, Viér Nam. Newoi tham gia 1a 83 hoc sinh tiz hai
I6p 11A3 va 11C4. Tat cd hoc sinh tham gia diroc chon bang phwong phdp ldy mau thudn tién. Nghién
cieu duwoc tién hanh theo hudng tiép cdn dinh lwong. Dit liéu dinh lwong duwoc thu thdp thong qua
phiéu khdo sat gom 5 mize d@é phan héi, duwoc diéu chinh tir cAc nghién cizu truéc. Phan tich mo ta
diz liéu ter phiéu khdo sdt dwoc thuc hién bang phan mém Statistical Package for Social Sciences
(SPSS 22). Két qud cho thdy phan 16n hoc sink ¢é thdi do tich cue doi véi khia canh hinh thire, nghia
va céch si dung cua tir vieng. Dua trén két qud, nghién ciru diea ra nhitng dé xudt cho gido vién va
hoc sinh dé cai thién viéc hoc tir vimg.

Tir khoa: truong trung hoc pho thong; thai d cua hoc sinh; Tay Nguyén; viéc hoc tir vung
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